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Preface

“Bearers of Internationalisation” is the first ever publication from the X-files Work-

ing Group of the Cumulus International Association of Universities and Colleges in 

Art, Design and Media Academies from all over the world. X-files Working Group 

has been founded in 1998. This is the second book in the Cumulus Think-Tank 

publication serie. It is a compilation of essays written by people who are dealing 

with internationalisation in some way or the other. It might be at the very top 

– management level – or not so very top but the practical level. The “Bearers of 

Internationalisation” is a group composing of Erasmus coordinators, international 

coordinators, head of international offices/affairs, policy/strategy makers, direc-

tors, lecturers and professors. 

This publication consists of essays based on everyday business experience, best 

practices, intercultural issues affecting internationalisation, personal experience, 

facts based on research and of course a look into the future.

There are 7 main topics on which the essays have been grouped in this publication.    

•	 Internationalisation 

•	 International exchange

•	 Intercultural experience

•	 Practice

•	 New thoughts

•	 Personal experience

•	 A challenge

I hope this publication will give readers a glimpse of how internationalisation is 

implemented in the art and design education world. And also give a glimpse into the 

thoughts of the people making this implementation of internationalisation within 

the art and design institutions possible.

I take this opportunity to thank our special external contributor, Hanneke Teekens 

to make time to write an introduction for this book. Hanneke has been working in 

the field of internationalisation of higher education internationally for a very long 

time and has experienced the different facets of internationalisation in her differ-

ent roles of being a teacher, tutor, strategy maker, and director. 

A big thank you to all X-Fileans who have taken the time to write an essay and 

actually made this publication possible. Also Maria Aasma, Eija Salmi and Justyna 

Molik for their support all the way. A special thank you to my international team 

colleague Yolande Kolstee who have spent quite some time in producing this book 

on “Bearers of Internationalisation”.

Finally, a thank you to the President and board of Cumulus for giving us the oppor-

tunity and financial support in order to make this publication a reality.

Enjoy reading “Bearers of Internationalisation”!

Aparajita Dutta

Royal Academy of Art The Hague

Chair X-Files Working Group Cumulus
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Bearers of Internationalisation

I t is an honour and great pleasure for me to write the open-

ing words of this publication. What a wonderful idea to 

create this platform for exchange and inspiration. To trust 

your thoughts to paper is always an important impetus for new 

thoughts. It will be wonderful to read all the contributions.  

A tribute to the field and its bearers. Congratulations!

Internationalisation is a word that means many different things 

to many different people. The bearers of the internationalisa-

tion of Art Education carry a complex and exciting process. I 

like this term: ‘Beares of Internationalisation’. It expresses so 

well that the field is literally supported by a very special group 

of professionals. People who combine a mix of competencies 

they need to deal with the challenges of their very special jobs 

in the international office and education programme. 

It concerns people who have to work in diverse situations. They 

work in their own organisation, but they also have to cooper-

ate on a daily basis within international networks. People who 

have to be conversant with the leadership of their institution, 

faculty, staff and students and at the same time with the many 

external stakeholders that are needed to uphold and support 

the implementation of international education, at home and 

worldwide. These bearers ‘hold the flag’ and without them it 

would be very difficult ‘to yield the fruit’ of the process. 

Important differences in internationalisation exist and not 

only across various parts of the world, but also within insti-

tutions. Internationalisation of higher education– no matter 

Bearers of 
Internationalisation:

An introduction 

Hanneke Teekens
Member of the Board of Nuffic, Netherlands Organisation for Cooperation in Higher Education

how you define it – has seen a tremendous growth over the 

last 25 years. You could even argue that before the nineties 

of the last century we did not even use the term in the same 

way as we do today. Exchanges, international collaboration, 

joint research and cooperation in art education just hap-

pened. Those involved were the ‘bearers’, but hardly thought 

of themselves in those terms. 

One could argue that internationalisation was not ‘organised’, 

it just ‘happened’. It was mostly academically focused by pro-

fessors and ‘implemented’ by the students themselves. It was 

a highly individualised process. It was also a process whereby 

most student flows went from the ‘east’ to the ‘west’ and from 

the ‘south’ to the ‘north’. In other words, most students from 

all around the world came to Europe and the US and students 

from the ‘western’ world exchanged among their own coun-

tries, but went less to other, more ‘exotic’ regions. 

Since 1989 the world has changed dramatically. The Cold War 

ended, China opened up, the middle classes in many develop-

ing parts of the worlds grew rapidly and student mobility rose 

into the millions. English became the lingua franca of aca-

demia. Higher education became global and developed from 

an elitist privilege into an ambition for all. Student mobility 

now reaches to all parts of the world and has become a mass 

movement. 

The economic impetus has become more important, while 

at the same time the academic side of collaboration became 

more and more important. Intercultural learning, the inter-

nationalisation of the curriculum and language issues are in 

the fore of all well-established institutions. Two sides of the 

same coin. What are the implications? 

The most important shift has been that the process of inter-

nationalisation has become ‘massified’. Joint programmes, 

projects and even degrees are in place and accommodate the 

individual student. Evaluations, credit transcripts and diplo-

ma supplements justify mobility. Individual academic expe-

riences, both of professors and students, have been handed 

over to ‘procedures’, protected by the internationalisation of-

ficers who are often perceived as the main stakeholders. Of 

course this is only true to some extent, but it is certainly often 

felt like this. Ambitious programmes, like Erasmus Plus, aim 

to extend this process approach even further. In some cases it 

has created a divide between the academic staff and support 

staff and has raised the question of ownership. Who is a true 

bearer?

In my view this will increasingly be a hot question! And only 

when all involved feel that they bear the process collectively it 

will be truly successful. Only then will an institution raise the 

quality of its international programme and remain innova-

tive, open to new ideas and collaboration with new partners. 

This is a difficult institutional ambition and aspiration.

It means that the group of specific professionals in the field, 

the international officers, will have to give back part of the 

process to the individual (both professors and students), while 

at the same time continue to orchestrate the process. 

This sounds almost like a contradiction, but it is the ultimate 

challenge of the job. A job that extends to the people who 

will not travel abroad, but who will internationalise at home 

through interaction with international students and an inter-

nationalised curriculum.

Bearers of Internationalisation unite! 

Graduation Ceremony in Sulawesi, Indonesia | Photo: Hanneke Teekens
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Bearers of Internationalisation

Those, who were abroad, could not only connect with other 

cultures and learn about new and different methods of pro

blem-solving, but also experienced, how it is to be a stranger. 

Especially in the field of arts, internationalisation and net-

working are highly important. Arts, art-economies and re-

search – especially when they work interlaced – not only have 

the potential but also have the responsibility, to analyse and 

actively create processes of necessary change that will shape 

our society long-term. So it is vitally important in today´s 

crisis times, to educate and support more people through 

abroad experiences to decrease fear, prejudice, discrimina-

tion and nationalism. What is desperately needed in future 

societies are people, who have the ability to appreciate dif-

ferentness and courage!

Glowing eyes of people coming into our offices are what we 

see! We see them from those who want to go abroad and 

those who came back – they are glowing of excitement, be-

cause there are new experiences coming along or because 

they had faced them. People who experienced curiosity, ex-

citement and knowledge, that one can work out no matter 

what comes along, cannot be inhuman or short sighted. 

Internationalisation is yet not everything, it can neither save 

the world, nor the human being in general nor bring peace 

to every corner. However, it can show that connection with 

Call us 
the quiet Peace-Makers!

Mag. Astrid Anna Behrens 
Head of International Office and Coordinator of MORE- Initiative for Refugees at  

Universities and member of the X-Files Working Group organising team, 
University of Applied Arts Vienna, Austria

A successful future-oriented policy that aims on an 

education – whether it is secondary, tertiary or life-

long learning – which wants to be efficient, effective 

and innovative, has to be based on international standards. 

In a world that is changing rapidly, which is conflicted along 

poverty-wealth and war-peace lines, people have to be 

educated primarily with reflection of equality, respectful-

ness, tolerance, flexibility and knowledge on how it feels to 

be a stranger. 

In our daily business as international officers, we contribute 

a little to world peace! The students and teachers we send 

abroad or attract to our universities from other countries, 

are confronted with all obstacles of organising weeks and 

months outside their comfort zones; hence, we provide a net 

that catches them in case of emergency. 

They are obliged to communicate in languages, which they  

do not usually call their mother tongue. Although sufficient 

English is mostly mandatory and required, they sometimes 

have to adjust to host country languages they have never 

neither learned nor spoken before, which means, sensitivity 

to avoid misunderstandings is trained. Eventually, everyone 

that is sent out has to find solutions to challenges, which 

have not been in their focus at home. 

Welcome dinner Incomings WS 2015/16 | Photo: University of Applied Arts Vienna

networks, understanding of cultures (or at least the attempt 

of it) and immersion in multicultural conditions can broaden 

narrow point of views and it enables the breaking of chains 

of phobia. 

Moreover, working in an art university, I am more than con-

vinced that the experts whom we are educating, and who will 

or who are already working in fields of arts and art industries, 

have to experience borderline situations to then create what

ever wakens up and alerts society. They also have to develop 

and enhance “products” that understand different cultural hab-

its. To be able to do so, they have to understand and appreciate 

differentness. International offices at universities support this 

approach quietly but constantly in their daily business! 
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Bearers of Internationalisation

happens under the umbrella of a network. The reputation cre-

ated through the friendship is of unknown value. 

What is the next phase, consensus or statement? Everyone 

has her/his own experiences and expectations. Do we value 

student mobility in an unknown region, partner or way of 

learning? Can we take the risk and do things only once but 

foreseeing visions becoming later true? Do we create strategic 

partnerships perhaps because of resource cuttings it is easier 

to collaborate in a smaller context? Or do we only trust on the 

less number of partners because they share similarities with 

us? Do we only work in a comfort zone and feeling safe? What 

is the definition of quality in partnership and is there anybody 

to evaluate it, is it a forever-lasting KPI (key performance in-

dicator)? Is international education a business of consciously 

pooling talents? Do we only try to collaborate with those we 

believe could be also a springboard for our reputation? I hope 

getting to know each other well and having a flexible pool of 

criteria for the partnership respecting the cultural, geograph-

ical and economic values of the partner; there are no bottle-

necks for the good outcomes of any partnership. 

Is versatile global economy of 
contribution

possible in a University through 
internationalisation?

Eija Salmi
Secretary General Cumulus International Association of Universities and Colleges in Art, Design and Media, Finland

Everybody recognises the internationalisation is one key 

element of any educational institution. My own man-

tra for that is thanks to many people around the whole 

world in the context of art, design and media education and 

research since the founding of EU Erasmus programme in 

1987. It is a fact our success exists thanks also to different 

funding mechanisms, even if regulating, for mobility and de-

velopment in many countries. Thanks to all people that have 

created tools for partnership and taking the effort of organis-

ing resources, funds and showing understanding. We cannot 

forget our great landmark the long term work done by all pas-

sionate single individuals and clever leadership understand-

ing the value of open-minded international partnership of 

any kind, without prejudices collaborating with all different 

kind of institutions, and with other cultures, continent and 

regions. Those understanding the whole, they remit currency 

to the immaterial and material account of our next genera-

tion to grow interest. Still to ask, the international friendship, 

is it a systemic something dictating the daily work or is it just 

letting us live in an evolution? Networking and partnership is 

a diamond. Without them, one may not exist. Friendship also 

How about international rankings, are those doing us good 

and giving development tools in the internationalisation of 

our fields or just causing disregard? Why the different research 

programmes do not easily give opportunities for international 

partnership and research not yet enough? Perhaps outdated 

listings determine our existence that we do get things the way 

served. There must be a way to redesign this landscape.

Mobility is a fact and a basic tool of internationalisation. How-

ever, a question, is it collectively valued as a strategic tool for 

the internationalisation of the institution? The partnership 

may lose this role or the student may drown if the exchange 

is a heavy process only and not as a human dialogue. The 

change catalyst, the student, should when being abroad and 

afterwards at home be able to have an impact on the find-

ings. Is this really used to serve the success of education? In a 

creative community, creative solutions should be appreciated.

The question who decides the partnership or a membership, 

is it a student, an academic, or the change agents; us x-fileans 

working for the internationalisation of the institution, is in-

teresting. Sometimes institutions pinpoint their strategy 

which is to offer a multicultural environment at home or by 

mobilising the students. The risk for the successful exchanges 

can be the limited offerings, cutting and underestimating the 

work done for the existing ones, academics valuing own part-

nerships for their own and not trying further to bring them 

on the strategic agenda of the institution, institutionalising 

the individual. The bigger scale plans perhaps may be the only 

valuables instead of the grass root work. Further, language 

courses, do we organise them for our students? Academics 

coming from abroad, we do have the best international exper-

tise with mix of knowledge with several new cultural ingredi-

ents but in the domestic context. How to ensure the economy 

of contribution?

How we can answer to the needs of the students if the part-

ner only can welcome a few. Are we scared if our partnership 

portfolio seems to be extensive or the other option, selected? 

Thanks to some funding programmes that insist on partner-

ship discipline-to-discipline to keep many possibilities, open 

with one institution. Statistics may look huge and seen nega-

tive but hide the great positive opportunities for our next gen-

eration. Do we educators value the national or governmental 

design or equivalent policies and make them affect our role 

regarding the international partnership, if existing? Again, 

the question is, can internationalisation be easily turned into 

cash or immaterial, well-being or sustainability? How about to 

put efforts on the project based collaboration; it is to be valued 

as a key performance indicator and always celebrated when 

one single funding application goes out. An international pro

ject is a global statement of a KPI of economy of contribution 

and sharing. 

The soup of internationalisation is including many ingredi-

ents at a university: mobility, projects, exhibition, dissemina-

tion and implementation of best practices and knowledge. In 

the ultimately healthy situation, it is cooked by all stakehold-

ers in the institution. If positive, it is well x-files-coordinated 

from action to action, us x-fileans helping everybody with this 

high wire walking. Moreover, always remembering mass gives 

more opportunities, sharing can add value. Strategy and oper-

ations must live in symbiosis but open-minded and with trust. 

I have seen in Gwangju Korea in 2015 a mathematical formula 

C= F(k,i,e) k = knowledge, i = imagination and e = evaluation 

where I would say e = energy and C is internationalisation, F 

is partnership. Please also spend time and look the enclosed 

sketches packing the internationalisation into one, done to-

gether by me with my dear colleagues Mrs Minna Söderqvist 

and Hanna Karkku in 2009. I am glad to share our thoughts. 
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MOBILITY
TARGET GROUP(S)
Students, teachers, researchers, other members-
of staff and interns

AIMS AND GOALS:
exchanges fulfilling personal and institutional 
(department/university) goals

WHAT IS QUALITY:
customised services, targeted exchanges, 
strengthening networks, institutionalised cont-
acts, developing regional and sectoral knowledge
 

INT. SERVICES SUPPORT:
Departure services for all groups (exchange
and internship), arrival services for all 
international exchange/visiting students/teachers/
researchers/other staff and degree students
developing regional and sectoral knowledge

-

DEVELOPMENT PROJECTS

TARGET GROUP(S):
Teachers and researchers/artists

AIMS AND GOALS:
increase in number of development
projects and improvement of their
quality.

 

WHAT IS QUALITY:
Development projects well carried-out,
which allow teachers, researchers and 
artists to concentrate on teaching, research
and art. 

-
 

INT. SERVICES SUPPORT:
contacts with universities, companies
and other organisations, familiarity with
research, education and culture progr-
ammes and monitoring developments
in education and research, help in the 
application process.

-

INT. STRATEGY
TARGET GROUP(S):
Whole IU

AIMS AND GOALS:
Positioning of IU on the international 
educational and research fields 
proactively and goal-oriented main-
tenence and development of that position

WHAT IS QUALITY:
We  are an  reole model for others

INT. SERVICES SUPPORT:
Familiarity with the international educat-
ional field, networks and contacts, 
experience in developing national and 
European educational policies, classific-
ation of partnersCOMMISSIONED 

EDUCATION
TARGET GROUP(S):
Partner organisations (companies,
universities and other organisations)

AIMS AND GOALS:
Offer our best knowledge for 
adequate prize to high-class customers
worldwide
 

WHAT IS QUALITY:
Leading national and international
companies and organisations are
our clients

 

INT. SERVICES SUPPORT:
recognition of international educational
trends and needs, networks, grant systens
FidiPro, planning for study fees

RECRUITING
TARGET GROUP(S):
Future members of teaching, research
and adminstrative staff
 

AIMS AND GOALS:
improved recruitment of international
(including recent immigrant to Finland)
members of staff

WHAT IS QUALITY:
mutual benefits for IU and staff
IU is considered a competitive
employer insternationally

INTERNATIONAL
SERVICES SUPPORT:
targeted marketing and headhunting
using contacts and networks. Initially
also supervision of staff international-
isation, internationalisation of HR 
services, participation in development
of processes supporting international-
isation

-

MARKETING AND COMMUNICATION
TARGET GROUP(S):
students and their parents, teachers, researchers, 
alumni, companies, other present and future partner
organisations and own staff

-

AIMS AND GOALS:
Find the best appropriate partners, keep staff up-to-
date on present-day developments, future plans 
and achiviements

WHAT IS QUALITY:
Best people all over the world want to come to IY,
collaborate with it and work here (”best” is, of course,
defined case by case)

INT. SERVICES SUPPORT:
knowledge of networks, contacts, international educ-
ational market, familiarity with strategic fields and
locations, planning and managing visits

CURRICULUM 
DEVELOPMENT

TARGET GROUP(S):
teachers and students

AIMS AND GOALS:
relevant, proactive education, where
internationalisation has an important role

WHAT IS QUALITY:
IU students compete for the best jobs/
research grants in their field worldwide

-

INT. SERVICES SUPPORT:
skills in integrating mobility, at-home-
internationalisation, language studies 
(Finnish, English, Swedish and other lang-
uages), virtual tuition, benchmarking, utilising
networks and contacts, support in develop-
ing programmes in English amd applying for
funding.

-
-

IAO

Financial administration

Student Union

Adminstrative
substance expert

Adminstrative
research expert

Central/faculty/
department/laboratory
adminstration

Rectorate

Tuition

Research

Central adminstration

Marketing

DEVELOPMENT OF RESEARCH
AND ARTISTIC ACTIVITIES

DEVELOPMENT
 OF TUITION

IU INTERNATIONAL
AFFAIRS/ SCOPE OF  
INTERNATIONALISA-
TION SERVICES
versio 4.0
30.4.2008

DEVELOPMENT 
PROJECTS

CURRICULUM  DEVELOPMENT

IAO is the centre of knowledge pertaining to internationalisaston  and facilita-
tor of internationalisation on all levels. Needs of internal and external custom-
ers are the starting point of activities. People working at IAO are experts on 
internationalisation activities and international educational field and they col-
laborate with teachers, researchers and otheruniversity staff.

IAO CORE ACTIVITIES
-Proactive support of the rectorate
-Knowledge of the international stake-
holders
-Coordination of internationalisation 
together with the rectorate and leader-
ship of international services 
-Development of international campus
-Working with emerging internationali-
sation issues
-Expertise in question related to inter-
nationalisation of the university institu-
tion

INT. STRATEGY

COMMISSIONED 
EDUCATION

RECRUITING

NETWORKS
TARGETGROUP(S):
internal and external partners

AIMS AND GOALS:
strenghten IU’s positions and impact
through wide international network
of collaborators

WHAT IS QUALITY:
IU is a sought-after member of the 
best international networks and their
potential coordinator 

INT. SERVICES SUPPORT:
help in developing, managing and
marketing international networks, 
inernational contracts and other
stakeholder relations. 

BOTH RESEARCH AND EDUCATION ARE PART 
OF ACTIVITIES IN EACH FINGER

EACH MEMBER OF STAFF HAS AN OPERATIONAL 
AND STRATEGIC PART IN THEIR JOB 

TEACHING RESEARCH
ART

Made by Minna Söderqvist, Hanna Karkku and Eija Salmi Made by Minna Söderqvist, Hanna Karkku and Eija Salmi
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Internationalisation 
creates room for space

Maria João Negrão designed a guidance system which takes 

account of the target groups and makes the service areas of 

the International Relations department completely transpa

rent. Starting on the ground floor of the campus building, the 

route to the department is clearly indicated with eye-catching 

arrows at staircases and on the floor. And if the stairs are too 

tiring, an arrow in the lift also indicates the floor which hous-

es the department’s two offices.

The 12 m² world map is an eye-catching feature and is marked 

with flags showing which exchange and international students 

are currently visiting FH JOANNEUM and which FH students 

have opted to undertake a study semester or internship abroad. 

Newly arrived students from abroad also paint their country 

flags in coloured chalk on “panels” on the walls, together with 

greetings in their own language. This raises awareness of the 

international nature of the student body, as well as generating 

a feeling of welcome.

We help students prepare for a stay abroad or in Austria both 

on a personal and an administrative level. This route may 

sometimes be more difficult but usually succeeds in changing 

their world views and opening up new perspectives for their 

studies and careers. 

Christoph Hofrichter and Birgit Hernády
Birgit Hernády: Head of department International Relations 

Christoph Hofrichter: in charge of German as Foreign Language and PR for the department International Relations  
FH Joanneum, Graz, Austria

A university lives for its students. However, that 

doesn’t necessarily mean that the university creates 

sufficient space for students to study in a pleasant 

atmosphere, to relax or express their creativity.

When it comes to internationalisation, “visualising” and 

“raising awareness” play a vital role, but cannot be achieved 

without sufficient physical space. It starts on arrival and ends 

when the final goodbyes are said. Between these points lie 

almost endless opportunities for students to interact. In the 

summer of 2014 the department of International Relations 

began its first efforts to reorganise its premises for future and 

current students, not only to make them more attractive but 

to better meet their needs. This “concept of spaces” will con-

tinue.

1. Find and get found: greeting rooms

What use is the best service and best possible support if it is 

not easy for people to find? This problem motivated the In-

ternational Relations department at FH JOANNEUM Graz in 

summer 2014 to ask Maria João Negrão, now a graduate of the 

Exhibition Design programme, to devise a navigation system: 

the aim was to guide people to the department and prepare 

them for the opportunities which lie ahead. 

2. “I’m (SOMEWHERE) DIFFERENT”: DESIGNING ROOMS

Leah Emery from Australia, a graduate of the Communica-

tion, Media, Sound and Interaction Design programme, has 

designed a series of posters for the International Relations 

department with the aim of encouraging students to spend 

a semester abroad as part of an internship or study course. It 

is designed to motivate students to spread their wings, leave 

their comfort zone and discover new cultural and learning 

environments. The poster campaign featuring the slogan 

“Sieh dich (wo) anders” (picture yourself somewhere else / see 

yourself differently) has an attractive design that addresses 

the cultural aspect of gaining experience abroad – namely 

the merging of one’s own culture with what is initially very 

much a foreign culture – and also focuses on the result, 

namely identification with the other culture. Leah Emery 

on her poster designs: “International students often say that 

the biggest benefit of their semester abroad is a better un-

derstanding of the world and of themselves.” Leah herself 

is from Australia and spent a semester at FH JOANNEUM 

before moving permanently to Graz to start her Master’s de-

gree. “The poster campaign builds on this profound change 

in personality “, she says. What she enjoyed most about this 

project was developing the concept as she is always keen to 

get to the heart of the matter, which can often be something 

that is not immediately obvious or visible. The realisation of 

the concept of using landmarks and people made up of trian-

gles proved challenging both for her and for her computer, but 

she’s very pleased with the results. “For me as a print design-

er, with any new project the challenge always lies in getting 

content and ideas across on paper and making people think”, 

explains Leah Emery.

3. SPACES FOR MEETING AND LEARNING

When knowledge flows, it probably looks like the art installa-

tion by Brian Luque Marcos, a graduate of the Exhibition De-

sign programme. The installation on the 3rd floor of the FH 

JOANNEUM Graz campus building was opened in June 2015 

and is a real head turner. Formerly a bare and clinical-looking 

room, this is now a warm and welcoming place to meet. The 

installation is an ode to the acquisition and networking of 

knowledge in a modern and dynamic university. The instal-

Corridor with arrows
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lation sees itself as a plea for knowledge in general as well as 

making direct reference to everyday teaching and practice at 

FH JOANNEUM: like in the work of art, areas of knowledge 

too overlap and enrich one another. Exchange and coopera-

tion between different disciplines are essential these days to 

ensure that design, management, engineering and health are 

no longer opposites, but act as mutually inspiring worlds of 

knowledge. It is also an indirect indication to the exchange 

of intercultural knowledge which is on the increase at FH 

JOANNEUM: in 2014/15, FH JOANNEUM has 424 international 

students (12% of the total number of students) from over 40 

countries and each year, over 230 exchange students spend 

their semester abroad at FH JOANNEUM in Graz, Kapfenberg 

and Bad Gleichenberg. Both groups are an enormous enrich-

ment for students, teachers and staff.

4. SPACE FOR DIVERSITY

During the spring of 2014 Pharrell Williams’ “Happy” sang 

out on radios and YouTube channels. The song perfectly ex-

pressed the mood that students and employees can spread 

together in an intercultural and academic university environ-

ment, which makes FH JOANNEUM what it is. In total over 

200 incoming and regular students, together with employ-

ees across all departments and programmes at all three FH 

JOANNEUM campuses, took part in the video project run by, 

and with, students. 

Link: https://www.youtube.com/watch?v=eAYK6EINk5U

Photos: Christoph Hofrichter

Birgit Hernády, Brian Luque Marcos (designer of the installation "Let your knowledge flow") and Christoph Hofrichter
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Chinese perspective and to share the voice from China.

Being the earliest design programme in China, School of De-

sign at Jiangnan University has just celebrated its 55th anni-

versary and welcomed back hundreds of its alumni that lead 

the development of famous design schools and design firms 

in China and worldwide; and it is still the most active design 

school that leads the change in Chinese design education 

with a international scope and perspective. We are the host of 

more than 100 foreign experts yearly, with more than 1 inter-

national lecture weekly on average. Student exchanges have 

been quite important, taking up almost a quarter of each year 

enrollment. Statistics shows the flow of student exchanges in 

the school in recent years. 

In the meantime, the school is dedicated to cultivate the local 

people with the international design and creativity concept. 

Therefore, it opens its Design Gallery to the public and pass-

 Internationalisation:
the localisation of 

international resources?

Chen Xiangjie (Sara)
Secretary of International Affairs, School of Design 

Jiangnan University, Wuxi, China 

The school is now working sincerely on the way of developing 

the local with international resources, providing more inter-

national resources and creating a local international environ-

ment.

It is the key effort of the school to attract foreign experts to 

help with the development of the school, both in curriculum 

building and research. Meanwhile, the school coordinately 

works on recruiting teachers with international study back-

ground to set up the international team of its own. So far, we 

are having 3 long term contracted foreign teachers, and doz-

ens of Chinese teachers with overseas background, opening 

up more than 25 English courses every year, which steadily 

guaranteed the visits of foreign exchange students. This en-

ables the school to work with the internationalised environ-

ment to have different perspectives and visions, and keeps 

the cultural diversity and balance. 

Working under the vision of internationalisation, the school 

works on creating a local international environment. It in-

vites internationally well-known design experts to work to-

gether with its faculty and students in research projects and 

in teaching; it started the international conference series, the 

Redesign Design Education Conference and the DESIS Sym-

posium in 2012 and 2010, attracting dozens of international 

experts, to share the international development frontiers and 

the Chinese design perspective. It creates good local interna-

tional learning environment, so that our faculty and students 

would get in touch with the frontier international design 

development even without having to step out. It encourages 

faculty and staff to join in international events to share the 

*Statistics Taken Based on 

the School of Design Annual 

Records

Graph 1: Chinese Students Studying Abroad 

and Foreign Students Studying in China

* statistics from the website of Ministry of 

Education, China (http://www.moe.gov.cn)

Internationalisation, as the terms literally show, is the 

process of involvement in international activities. If ‘in-

ternationalisation’ is translated into Chinese-国际化 (guo ji 

hua), it means the process of being connected with the world 

beyond the borders. 

For years, Chinese universities have been trying to reach out, 

rather, going abroad. A large number of Chinese teachers and 

students has been on their way of studying abroad, seeking 

for international resources. China, has undoubtedly become 

the top source country for sending out students abroad. This 

is similarly true with the initial stage of School of Design,  

Jiangnan University. Being one of the earliest design schools 

that reached out for international development, the school 

sent out teachers to Germany and Japan for international 

learning already in 1981. They brought back the advanced 

technique and knowledge that lead to the development of the 

school. Even till today, every year we have more that 10% of 

students going abroad for further studies; in 2015, this num-

ber has increased to nearly 14%. There are also more than 100 

students going abroad for exchange or short term studies ev-

ery year. 

However, with the growth of the country, both politically and 

economically, China has also become one of the top destina-

tions for foreign students. Statistics from the Chinese Minis-

try of Education had shown the uprising trend of foreign stu-

dents studying in China, with a large quantity as well.

At the same time, standing on the solid academic foundation, 

School of Design at Jiangnan University is the very first design 

school in China that recruited a dean from overseas.

es the message of its design concept to the local people. The 

school works collaboratively with local international schools 

and primary and high schools, to enrich the kids with the col-

ors of design. 

“What is local, is international”, this is a term that is always 

addressed especially in the product market. The significance 

of the localisation of international resources is not just a way 

of self construction, but also a platform provided to interna-

tional experts and students to get a deep involvement in the 

Chinese context, to have a better understanding of the school 

and of China. As one of the oldest nation in the world, China 

is now arousing more and more attention; likely wise, the 

School of Design at Jiangnan University will make more effort 

to make the local environment more international by hosting 

foreign and Chinese students and teachers, to promote the lo-

cal and to develop internationally together with the local. 
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The making of an artist: 
contribution of 

internationalisation

Aparajita Dutta
Chair X-Files Working Group, Cumulus

Head of International Affairs  

Royal Academy of Art/University of the Arts, The Hague, the Netherlands

Modern day art and design students cannot just be 

art and design students. It is not just about having a 

creative idea and designing or making art – painting, 

sculpture etc. The days of Van Gogh – making art for the sake 

of art – is long gone, I think. Van Gogh, I believe sold only one 

piece of art during his life-time. 

Things have changed in due course. Students should be able to 

perform in the international world performance stage. They 

are expected to be competent in diverse fields. In the 21st 

century it is not only an art and design student who thinks 

“what do I do after graduation?” “Can I earn a living with what 

I have learnt?” Its also the art and design academies who are 

busy with this fact – how to prepare an art and design student 

for the world outside the academy? Because that world is no 

longer the city where the art academy is situated or even the 

country but it is across borders and boundaries. It is INTER-

NATIONAL! “Art is international”.

So how can the educators equip the students for this outside 

world? Some examples:

•	 Make them aware of what is happening around them

•	 �Give them a baggage of competencies, also intercultural 

communication competences

•	 �Provide Internationalisation at Home – bringing the out-

side world inside. Making classes international: regular 

and exchange students from all over the world; guest 

teachers and artists from all over the world.

•	 �Organise excursions to different places within the country 

and outside – Western, Asian, Latin American, American etc.

One other main activity is the possibility to study abroad and/

or do an internship abroad. 

Research

In order to get an idea what our students have learnt as a per-

son during their semester study-abroad or internship abroad 

and what intercultural baggage they are bringing back to the 

Royal Academy of Art The Hague, we have conducted a small 

research for the last two years. One of the questions asked to 

our outgoing students after their return is: “How has the study 

abroad period or internship abroad helped you in the develop-

ment of intercultural competence?” With respect to: 

•	 Easy to deal with international students

•	 Understand other views

•	 Understanding cultural differences

•	 Communication skills

Herewith, a short glimpse into the feedback received from our 

students on the above mentioned question. It is very interest-

ing to see that both our Dutch and international (European 

and non-European) students who go abroad have in general no 

problem in dealing with other students from other cultures. 

They also learn to appreciate opinions of the others. They 

learn that in every situation, knowledge that they already 

have aquired has to be used in different ways. They learn to 

discover the cultural differences and to “listen”. Sometimes 

students had to change from their Royal Academy of Art The 

Hague way of doing things in order to adjust to the new one. 

Some of them learned another language or brushed up the 

one that got a little bit rusty. And sometimes they had to over-

come the language barrier because not many spoke English.

Students discovering what it means “working hard” in the 

Dutch context and culture might not be the same in another 

country. Also discovering that expectations of how a country 

is can be very different when actually living in that country. 

Discovering social behaviourial differences and similarities 

in the host country. Most interesting feedback was that being 

an international academy the Royal Academy of Art already 

makes it easier for students to work with other international 

students in the bigger outside world. 

Conclusion

Being an international student and eventually an interna-

tional artist and designer is what internationalisation within 

an academy contributes to at all levels. International experi-

ences help students broaden their viewpoints, provides with 

cultural knowledge and gives inspiration. 

And the ‘bearers of internationalisation’ in our institutions 

play a big role in “The making of an artist!” 

Photo: Aparajita Dutta
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ESAD - College of Art and Design - founded in 1989 in Matosin-

hos – North of Portugal, is a private institute which has estab-

lished itself as a reference in top-quality teaching, research and 

related activities in the field of Art (Jewellery, Digital Arts and 

Multimedia) and Design (Graphic, Interiors, Product, Fashion).

Since its foundation, ESAD adopted internationalisation as a 

strategy of scientific and pedagogic assertion and, consequen-

tially, as an essential element of its educational project. This, 

because the designer´s job is influenced by local and global 

happenings and combines different ideas, values and points 

of view in its speech and practice. Internationalisation is for 

ESAD a chance and a challenge to achieve academic excel-

lence and have an international competitiveness.

ESAD has signed several protocols with its international 

counterparts and in 1993 started the Erasmus student ex-

change programme (in and out). During those years, new bi-

lateral agreements were signed with foreign higher education 

institutions, progressively growing the number of outgoing 

and incoming students. Nowadays, ESAD has around 90 bi-

lateral agreements with European, Brazilian, Israeli, Chinese 

and Canadian higher education institutions.

Throughout the years hundreds of ESAD students accepted 

the challenge and enjoyed the personal and academic fulfill-

ment that international mobility has offered them. They came 

in contact with new countries, cultures, new languages and 

new working methods. By distancing themselves from the 

comfort of their house and their family, they enjoyed new 

experiences, established network of friends, gained a multi-

cultural perspective, opened new horizons and became more 

autonomous and mature.

On the other hand, ESAD is proud to receive hundreds of 

foreign students (for example, in 2014/15, around ninety stu-

dents, 10% of the overall ESAD´s students, were Erasmus), al-

lowing them to live a rich and gratifying experience, trans-

forming the space of the school into a living, dynamic and 

multicultural environment because more or less 20 different 

nationalities live and work together in this space and, we 

hope, spending an inspiring period with us…

Erasmus mobility also allowed for many of ESAD's teachers to 

teach in foreign higher education institutions for short peri-

ods of time. In the same fashion, ESAD also received hundreds 

of foreign teachers (in 2014/2015 there were about 60 foreign 

lecturers) that did workshops, conferences, exhibitions and 

participated also in IPs, taught classes, debated curriculums 

and work methods, designed synergies to collaborate in near 

ESAD 
My world is your home…

future projects and research with ESAD´s teachers.

 

The testimonials of outgoing and incoming students and 

teachers left in several collaboration projects showed that 

these exchanges enrich the ESAD experience. For example:

«…ESAD become like a new home from me with incredibly 

cool communication between the students and tutors». 

Masha. NCAD, Dublin 

«Esad is a creative school, full of art and inspiration». 

Jessica Ballerini, Politecnico di Milano – Italy

Antonino Jorge
Head of ESAD International Office. Erasmus+ Coordinator 

ESAD, Matosinhos, Portugal

Erasmus Experience. Illustration by ESAD teacher Luis Mendonça

«…I really loved to study in ESAD. I’ve got an experience in 

completely different way of studying and I love it! In ESAD you 

don’t have borders, teachers are only showing you the way 

and help you, so you get the possibility to express yourself».

Maria Kozhukhar – PJI Warsaw – Poland

«…I am really thankful to be here, that I got this precious op-

portunity! I had nice experiences in ESAD, it was really good 

and useful to see different ways of teaching, taking the cours-

es, different ways to find solutions and improving skills». 

Orsolya Takacs – Mome Budapest – Hungary

We will continue to diversify and deepen cooperation, teach-

ing, research and exchange programmes with international 

higher education institutions, namely through the Erasmus+ 

programme, promoting the European citizenship, the in-

terculturalism, the interdisciplinarity, the innovation and 

consequentially promoting the success of our BA and MA 

graduates in a globalised world and this way enhancing also 

employability. 

Welcome day. 14.09.2015 | Photo: ESAD
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cide to which school the student is allowed to apply. Only 

then the student starts the application process at the host 

university.

It seems easy. However, the student does not know that in-

ternationalisation strategy, despite the bilateral agreement 

signed by both parties, implies another selection process, she/

he does not know that universities could refuse her/his ap-

plication because of the existing imbalance between the host 

and home university. 

Yes, it says that the student should provide many documents 

to fill in her/his application and deliver a perfect portfolio. Ev-

ery semester, one more document will be required in order 

to increase the chance of being accepted. Is there any benefit 

from it? Does that guarantee an acceptance of the student? 

The answer is no. It will only increase the workload of the 

international office. 

Because a lot more than what the student knows is going on, 

international offices need to be creative to find alternatives. 

We have to be there to help with a constantly growing time-

consuming application process which is, by the way, different 

from one university to another. We have to be there to explain 

all the steps of the Erasmus+ programme or all procedures of 

our international partner schools. We have to be there when 

the faculties do not accept our student and give a late reply 

which lets the partner international office in this situation: 

who is going to take my student in the last minute? 

When did we decide to put ourselves in such positions? Yes 

the European Union has enforced a bureaucracy, but do we 

Homemade mobstacles: 
an appeal for simplicity

Claire Garnier
International exchange coordinator 

Hochschule für Gestaltung Schwäbisch Gmünd, Germany

have to cooperate and exaggerate that bureaucracy we do not 

like? It is up to us to change the situation and simplify our 

process. 

We have now to cope with these questions: Can’t we create a 

unique European (if not international) application process for 

design schools? Same deadlines, same documents to require? 

Isn’t it that portfolios are the most important and shouldn’t 

we focus on them? Could universities make an agreement 

with universities they are sure to accept the students? 

When are we going to put the student in the middle of our 

strategy/policy again? 

Within Cumulus we are able to involve all international of-

fices, faculties, professors or staff who deal with internation-

alisation. It would give us the opportunity to: 

•	 �open the discussion to know which solutions (for example 

a unique application process) are possible at all ?

•	 �invite students to our x files group 

•	 �find the right balance between our own faculties and the 

partner institutions. 

T he term mobstacle (obstacle to student mobility) origi-

nally referred to complex administrative procedures 

for students willing to study abroad, for instance visa 

application. Since then, it seems that other obstacles which 

come from the student himself (financial issues, language 

barriers) or from the different faculties (not always eager to let 

go its best students) have been added to that list. But not only.

We thought that obstacles to student mobility were well-

known. Therefore, universities/ international offices play a 

part as well. Considering the importance of being more and 

more international, each university decided that it should im-

plement an internationalisation strategy. It sounds nice and 

necessary but regarding the application process, it could be-

come counter productive. 

From now on, international offices need to solve the problems 

they or the universities created. Internationalisation strat-

egy also means controlling the number of (exchange) stu-

dents able to study each semester, deciding when an abroad 

semester is planned in the curriculum, what would be the 

right application process. International offices are facing two 

problems: firstly, the whole Erasmus+ process does not fit our 

design school system. Most of us just work alone and have to 

deal with an incredible amount of supplementary tasks. Sec-

ondly, it is clear that we do not have the capacity to accept 

everybody. We are not like business schools where students 

sit in a big amphitheatre and listen to the professor. 

To react to these problems, universities and/or international 

offices decided to create a complex application process which 

allows a proper selection of the students. Most of them have 

got a preliminary procedure: the home university should de-

Building Hochschule für Gestaltung Schwäbisch Gmünd | photo: Pascal Dreier



Page 36 Page 37

Bearers of Internationalisation

cooperation and ultimately lead to the emergence of more 

solidarity between peoples. While these considerations may 

seem utopian, they already represent a challenge that forces 

us to question our teaching practices, and to nudge the stu-

dents outside the school walls in view of acquiring a culture 

of citizenship.

Educational aspect of the exchange

Our experiences have made us fully aware of the impact of 

these exchange programmes on our students. They often-

times return transformed, in terms of autonomy, self-con-

fidence and maturity. We notice also a stronger intellectual 

curiosity, an inter-cultural experience, the influence of other 

learning methods and a true capacity for self-questioning.

It’s useful to remember that even if a competency is an inte-

grative notion, mobilising knowledge and skills, European cer-

tification schemes aim to connect systems that are different 

not only from a geographic standpoint (countries, regions…) 

but also in terms of the nature of operators (formal education, 

vocational training, lifelong learning) and learning methods 

(formal, non-formal, informal). Establishing links within this 

diverse learning environment will occur on the basis of re-

sults and not process, assuming the adoption of an output ap-

proach centred on the learner. De facto, internationalisation 

then becomes an ideal means, and a formidable opportunity, 

to reach these objectives.

Internationalisation at ESA Saint-Luc

Since 2004, ESA Saint-Luc has been implementing an inter-

national strategy via Erasmus+, Belgica and bilateral agree-

ments with art schools throughout the world (Canada, China, 

New Zealand). To date, we have established 40 partnerships.

Our objective is to combat all forms of discrimination and xe-

nophobia and also to encourage interculturality and the de-

velopment of a sense of belonging to Europe.

Each year, about 10% of our third year students travel abroad 

or to Flanders to follow part of their studies (‘out’ students). In 

parallel, we welcome foreign students (‘in’ students), usually 

more numerous than the ‘out’ students. This allows our estab-

lishment to offer a multi-cultural environment, particularly 

welcome in artistic education.

Both ‘in’ and ‘out’ candidate applications are reviewed by pro-

fessors of the chosen option, and transmitted to the partner 

institution for peer review.

For incoming students, the academic programme is deter-

mined by ESA Saint-Luc’s institutional coordinator, in ac-

cordance with the expectations of both the student and the 

sending academic institution. Members of the “mobility and 

internationalisation’ office are available to explain the func-

tioning of our school to incoming students. Furthermore, we 

inform them of the specificities of our city (public transport, 

cultural venues, territorial organisation…), considering the 

renowned attractive character of Brussels thanks to the pres-

ence of EU institutions, a multilingual culture, cultural pro-

Internationalisation, 
anything but the flavour 

of the day

Marc Streker
 Director  

ESA Saint-Luc, Brussels, Belgium

grams of excellent quality, affordable housing, a wide range of 

educational offerings, a heterogeneous patrimony. 

Teacher mobility is also encouraged. This exposes our teach-

ing staff to diversity and the outside world (languages, foreign 

curricula, different pedagogical approaches, exogenous cul-

tures).

In parallel, ESA Saint-Luc has developed several common aca-

demic programmes with schools and universities in Belgium 

and abroad: a specialised masters’ programme in built Heri-

tage and Interior Architecture with the LOCI faculty of the 

Catholic University of Louvain; Masters programme in Com-

ics – Publishing with the School of Art & Design at Kennesaw 

State University (Atlanta, USA) and the Higher Technical In-

stitute of Audio-visual Professions (ISMA) in Cotonou, Benin.

Finally, ESA Saint-Luc has organised a number of international 

workshops (Geneva, Naples, Lyon, Montreal, Paris, Versailles, 

Milan), mobilising students from different specialisations.

Conclusion

It is up to both learners and teachers to engage in this transcul-

tural field, to explore uncharted territory, to dare hybridisation.

Internationalisation thus becomes a fertile ground for ques-

tioning and solutions, long-term alternative perspectives. 

Anything but the flavour of the day, internationalisation is 

a question of teaching practices and the relationship of our 

school with society. It also testifies of the evolution of modern 

thought, which seeks to be pluralist and multicultural. 

Internationalisation is clearly taking up an increasingly 

significant role in our teaching. The film “L’Auberge Espag-

nole” has most probably had an influence in this develop-

ment. How can we speak of international Erasmus students 

without thinking of the story told by Cédric Klapisch? Images 

of this light and cheerful fresco accompany students during 

their academic stay outside our borders.

Even if some sad spirits see an unavoidable process of glo-

balisation and subordination to the needs of a neoliberal 

economy, we are convinced that these exchange programmes 

contribute to a better society overall. As expressed in the dec-

laration of the Global Conference on higher education for the 

21st century, held in October 1998, the idea is to “educate for 

citizenship and for active participation in society, with a worldwide 

vision, for endogenous capacity-building, and for the consolidation of 

human rights, sustainable development, democracy and peace, in a 

context of justice”. This objective implies the desire to combat 

prejudice, to help learners understand what - at first sight - 

does not resemble us, to fight nationalisms and isolationism, 

while preserving and disseminating regional and national 

cultures in a context of pluralism and cultural diversity.

A major challenge is to address and understand each oth-

er above and beyond our differences. The idea is not to re-

linquish our teaching practices, but rather to enrich them 

through exposure to other approaches, in an effort to seek a 

common ground where everyone finds their own space. Mul-

tilingualism, student and teacher mobility, and establishing 

connections between institutions, encourage intellectual 

Reportage ESA 07/2013 | G.Dekinder & Ozon Architecture
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From 4 year Bachelor to 3 year Bachelor and 2 year Master

The change from the four-year programme Design & Product 

Management to the three-year Bachelor and two-year Master 

degree programme has caused a considerable decrease in the 

number of students who do an exchange semester, especially 

with regard to the students at Bachelor level. Internationalisa-

tion of the programme Design & Product Management started 

back in 2005/06. In the first year only 4 students out of 70 took 

the opportunity to do an exchange semester, but this number 

grew rapidly in the two following years (12 students out of 70 in 

2006/07 and 14 in 2007/08). While in the four-year programme 

students could decide whether to study abroad in the second, 

third or fourth year, the Bachelor curriculum limited this pos-

sibility to the second study year, and in the newest edition of 

the Bachelor curriculum which dates back to 2011 only the 

last study semester (6th semester) has been identified as pos-

sible exchange semester. Master students are recommended 

to place exchange studies to the second year and a satisfying 

number of students takes the opportunity (nearly half of the 

students of the Master students who had started in 2009, with 

a slight decrease of the numbers over the years: 26% of the 

Master degree students who had started in 2014). 

Decrease of outgoing students

In fact, the four-year degree students dpm2004 Design and 

Product Management and dpm2005 counted with the high-

est number of outgoing students: 44% and 57%, respectively. 

Among the Bachelor degree students of the years 2006 – 2010 

(the semester abroad being either in the 3rd or 4th semester), 

only some 15% to 25% of the students decided to study abroad. 

The number fell even more drastically when in 2013/14 the first 

students who had started with the 2011-Bachelor-curriculum 

reached the 6th semester and finally had the possibility to go 

abroad: only two out of 34 decided to do so. Even if an increase 

can be observed in the following two years, the total numbers 

stay behind the peak numbers of previous years with the four 

year curriculum. We have to ask why mobility numbers de-

crease at the same time when EU policies strive to increase 

the mobility of students of higher education. The Erasmus+ 

programme received a 40 per cent increase in its budget and 

wants to reach the goal of 20 per cent student mobility by 2020.

Study abroad in 6th (final) semester 

One possible answer to the question might be seen in the fact 

that at the time, when the Bachelor and Master programmes 

Photo: Marcus Schranzer

On how the implementation
 of the Bologna reform 

(Bachelor/Master) affected our 
outgoing numbers

Ulrike Hofmann
International Coordinator for the degree programmes Design & Product Management,  

Forest Products Technology & Timber Construction and Smart Building 

Salzburg University of Applied Sciences, Austria 

were developed the tendency was to shift the opportunity of an 

international study experience to the Master level as the three 

years available for the first cycle (Bachelor) seemed to be a very 

short period of time to provide the professional qualification 

required. By Austrian law the Bachelor degree has to qualify for 

professional practice. 

On the other hand, students kept asking for the possibility to 

do an exchange study semester, so finally the decision was to 

open the last study semester for studies abroad. After the 5th 

semester students have completed all core courses and proj-

ects, including the final bachelor project. The 6th semester is 

mainly dedicated to the two-month internship. Students attend 

only a few condensed courses during the first four weeks of the 

6th semester, corresponding to a total of 16 ECTS: presentation 

techniques, photography, advertising, design culture excursion. 

Those students who decide to study abroad can easily acquire 

these skills and competences during their exchange period. 

Two months internship/traineeship

On the other hand the new Erasmus+ regulation which allows 

for funding also two-month traineeships helped a lot and most 

of the design students interested in gaining international ex-

perience decide to do a traineeship abroad instead of studying 

in a foreign country. Only a few apply both for a study and 

traineeship grant in the Bachelor programme. Additionally, 

Erasmus+ also provides traineeship grants for recent gradu-

ates, so our students may continue their work experience in 

the company after the final exams.

A risk of the new curriculum regulation might be that most of 

the internships take place in German speaking countries and 

thus the intercultural and language learning experience might 

be less fruitful. Nonetheless, despite the fact that there are only 

slight differences between the Austrian, German and Swiss cul-

ture, students do undergo a process of intercultural learning 

during their internship, especially with regard to cultural differ-

ences between academic institutions and companies. 

Pre-departure training

To improve the quality of the experience abroad, Salzburg 

University of Applied Sciences offers students a pre-departure 

training for transnational work placements. The teaching mod-

ule had been developed in the frame of the Lifelong Learning 

project SKILL2E, which involved 7 universities and 5 enterpris-

es and had been coordinated by Salzburg University of Applied 

Sciences. SKILL2E “bridges the intercultural competence gap 

between the university and the enterprise” (http://skill2e.fh-

salzburg.ac.at/). For those students who take the pre-departure 

training module (2 ECTS) the internship is certainly a valuable 

intercultural experience even if they do it in a German speak-

ing country; but still, we hope that over the years the number 

of students who do a study semester abroad keeps growing. 

The new edition of the curriculum due to start in 2016/17 plans 

a shift of the internship to the summer months between 4th 

and 5th semester and will open the possibility of doing a study 

exchange semester both in the 5th and last semester of the de-

gree programme. We will see whether this encourages a posi-

tive development of outgoing numbers. 

MAG (Magisterium) = 4-year programme (from 2000 to 2005, 

internationalisation starting with the students from year 2002), 

B (Bachelor) = 3-year Bachelor degree programme (since 2006) M 

(Master) = 2-year Master degree programme (since 2009)
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Cumulus, X-Files 
and the establishment of a code 
of good practices in international 

mobility agreements

Paolo Sustersic
International Mobility & Study Abroad Academic Coordinator

ELISAVA, Barcelona School of Design and Engineering 

Pompeu Fabra University, Barcelona, Spain

In an increasingly global context, internationalisation 

has been placed at the centre of university policies 

worldwide. There has been an extensive debate on the 

meanings of internationalisation, and, notwithstanding dif-

ferent approaches to this concept, there is a broad consen-

sus on the fact that students and staff mobility is one of its 

fundamental aspects. It is widely recognised that mobility 

is the basis for study experiences abroad, participation in 

academic activities and research projects. The sharing of 

knowledge, experiences and best practices, as well as the 

establishment of face to face relationships remind us that 

behind institutions there are individuals who, with their 

personal qualities and skills, make a fundamental contribu-

tion to their recognition.

To become a reality, internationalisation requires strong mo-

tivation, as well as a network of universities which share edu-

cational approaches, objectives and criteria. The signing of an 

academic agreement in the form of a Memorandum of Un-

derstanding and/or an Exchange Agreement is the main op-

erational instrument that makes exchanges possible. When 

International Offices undertake the negotiation of an agree-

ment, they often don’t have all the information they would 

need to know about the partner institution in greater detail, 

or they only have a partial vision of said institution and some-

times it is not easy to find such information. When the nego-

tiation involves universities worldwide, partners may belong 

to different academic cultures, have different expectations 

regarding the mobility and apply heterogeneous criteria when 

they provide information to exchange students and their tu-

tors. All these factors could make the mutual understanding 

more difficult and represent a serious obstacle for mobility on 

a practical level.

Since 1987 the European Union and other partner countries 

have made a remarkable effort in establishing an effective 

and successful protocol for mobility in higher education with-

in the different editions of the Erasmus programme, now be-

ing carried out for the period 2015-2020 under the name of 

Erasmus+. Compared to prior editions, the Erasmus+ agree-

ments have improved the type and quality of information that 

partner universities share in order to make the exchange pro-

cess clearer, more transparent and more agile.

Besides general data about the institutions and agreed mo-

bility numbers, this information includes: recommended lan-

guage skills; specification of additional requirements of part-

ners for the mobility (i.e. any selection process that may limit 

the number of students accepted beyond the places stipulated 

in the agreement); calendar for the whole mobility process 

(application, acceptance, assessment and official transcripts); 

information about grading culture, visas, health insurance, 

housing and other relevant aspects of the mobility. Partners 

are asked also to provide information regarding the on-line 

access to their study plans, course catalogues and other aca-

demic offers which may be relevant in the framework of the 

exchange programmes.

Since its foundation, Cumulus has played an important role 

within higher education in Arts, Design and Media as a forum 

for discussion, as a centre of promotion of new ideas and as 

a meeting place for an increasing number of members across 

five continents. Cumulus, and specifically the X-Files group, 

which brings together people in charge of the international 

relations at these institutions, could play an important role 

to defining a common code of information and good practices 

that exchange agreements should contain with the aim of fa-

cilitate understanding and conducting mobility programmes. 

It is precisely in this area that the principles and the experi-

ence of the Erasmus+ programme could be taken as a basis 

for setting the standard elements of bilateral exchange agree-

ments signed between institutions in the Cumulus network. 

Hopefully this proposal could be discussed in detail in future 

X-Files meetings as a specific contribution of the group to im-

proving the quality of mobility programmes and, as a conse-

quence, of internationalisation. 

Forum Education Abroad European Conference, Elisava, October 2014

© Elisava Communication Department
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The ‘Institut Teknologi Nasional’ or Institute of Tech-

nology National (abbreviated as Itenas) is a private uni-

versity in the City of Bandung, West Java, Indonesia. 

Itenas was established in 1972 with three faculties. In 2014 

Itenas opened an Office for International Affairs, having some 

international co-operations with European schools such as 

TU Graz -Austria, HTW Berlin- Germany and Szent Istvan 

University- Hungary. The official language is Indonesian but 

we use English for foreign students.

One of the faculties is the Faculty of Fine Art and Design 

(FSRD or simply Design Itenas) provides an undergraduate 

programme (Sarjana S-1 or Bachelor degree) in four-years or 

8 semesters. In 2015 FSRD has three study programmes: In-

terior Design with 538 students, Product Design 175 students 

and Visual Communication Design 471 students. The total 

amount of students in FSRD Itenas in 2015 is 1184 with 34 

full-time lecturers and hundreds of part-time lecturers. For 

now, Design Itenas will accept 5 foreign students for each de-

partment per year in semester 3rd-8th. All courses are taught 

in Bahasa Indonesia (the Indonesian language). Exchange stu-

dents, if they don’t Master the Indonesian language, will be 

supervised in English.

The Faculty of Art and Design Itenas Bandung Indonesia does 

not have much experience in international cooperation nor in 

student exchange programmes. We have one experience with 

a guest student programme in 2009. There was a student from 

Aachen Germany, who took a course for one semester in Visu-

al Communication Design of Itenas. She was a smart student. 

Before leaving Germany, she learnt the Indonesian language 

from an Indonesian student in Aachen. So beside English, she 

could understand and speak basic Indonesian language. She 

enjoyed the academic atmosphere in Design Itenas as well as 

International Cooperation: 
a door to broaden perspectives

the city of Bandung. In 2015 we had a guest Professor from 

HBK Braunschweig. Prof Uli Plank stayed for one and half se-

mester to do research of Wayang Golek, a Sundanese puppet. 

He gave a workshop on digital cinematography for students. 

A Door to the World

Nowadays the world is getting smaller and due to networking 

the world seems to be more closer. The feeling and experi-

encing of studying in a different place is necessary to give a 

more comprehensive understanding of design in the modern 

world. Although there is more information available from tv 

and internet, design is also about life experience and breath. 

Not merely a picture from books or screens.

The cooperation between design schools will be a great op-

portunity for students from all over the world to broaden their 

experience, knowledge and insight, to expand their perspec-

tive of design and for future networking. 

A problem that may occur is the living cost for Indonesian 

students, because of the value of the Indonesian currency 

that is very low compared to the US dollar or Euro. But foreign 

students who study in Indonesia can take benefit from that 

different exchange rate. Living cost in Bandung is quite low 

compared to developed countries but promises an exciting 

experience.

As tropical countries, Indonesia area has no winter and there-

fore no snow. The climate is warm all year round. So it will be 

a great opportunity to lecturers and students from northern 

countries to get experience of teaching, research or study in 

developing country with warm climate all year around. Wel-

come! 

Campus building of Itenas Bandung Indonesia

Photo: fakulas seni rupa dan desain 

Dr. Jamaludin
Dean of Faculty of Art and Design, Itenas, Bandung, Indonesia

Interior design students’ works
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Asignificant goal of the International Education Center 

(IEC) at Massachusetts College of Art and Design is to 

engage the MassArt community in developing global

awareness. While overseas experiences are a common way to 

achieve this mission, our students struggle with multiple bar- 

riers to international exchange. 

Cost: Studying at a public institution, students pay a very low 

tuition and the expense of travel can be daunting.

Employment: Often, students work part- or full-time while 

earning their degree, and cannot take time off to study abroad.

Trepidation: Many MassArt students don't have a passport; in-

deed, some have never left our tiny northeast corner of the 

United States! 

Academics: Certain programmes of study may prove difficult to 

take a semester abroad without adding additional semester(s) 

to complete graduation requirements. 

While the IEC encourages students to study overseas through 

faculty-led travel courses, exchange partnerships, and study 

The AWAY Show: 
promoting global awareness 
to the MassArt community 

Erica Puccio O’Brien
Director, International Education Center 

Massachusetts College of Art and Design, Boston, USA

Our task: Develop global awareness
Our challenge: Reach multiple constituencies on campus 

The outcome: The AWAY Show

abroad providers, we recognise that not everyone is able to 

take advantage of these opportunities. In addition, our office 

strives to reach faculty and staff as well as students; there-

fore, we offer multiple on-campus events throughout the year. 

The AWAY Show is an important component of this program-

ming.

The AWAY show was originally designed as a platform for 

students who studied outside the U.S. to display their travel- 

inspired work. In recent years, the IEC has made it a priority 

to improve programming and support for our international 

population. As a result, we have broadened the call for art to 

any student whose work has been influenced by international 

travel, by a cross-cultural experience, or by their diverse cul- 

tural background. This has enriched the artwork displayed in 

the show, and therefore the surrounding conversation.

MassArt is fortunate to have a student-run gallery that serves 

as a public space to display student work throughout the year. 

Illustration: Dora Wang (MassArt 2018)
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The AWAY Show is mounted in this gallery, and occurs 

during International Education Week in November, en-

abling our com- munity the opportunity to celebrate the 

varied cross-cultural experiences of MassArt students 

during a time when global education is highlighted across 

the United States.

How do we launch the show? Each year, the IEC hires stu-

dent leaders who assist our office with international ori-

entation, international student programming, and study 

abroad promotion. With our support, these “Global Men-

tors” run the AWAY Show – putting out the call for art, 

designing the publicity, jurying submissions, hanging the 

art, and plan- ning the opening reception. 

Invariably, the artwork is extremely varied: represen- 

tational and abstract, in a variety of media – painting, 

photography, glass, metals, and more – which increases 

the depth of the show beyond the breadth of cultures 

portrayed. We believe the benefits to the community are 

many:

•	 �Visitors see interpretations of places they may never 

have been, or alternatively, they may gain a new per- 

spective on a culture they know well.

•	 �Students who have participated in a cross-cultural 

exchange reflect further on their experience, and 

may inspire others who have not yet had such an  

opportunity.

•	 �The community is encouraged to engage in conversa- 

tions about cross-cultural experiences and learning.

•	 �International students, who may feel isolated from 

their home culture, have the opportunity to proudly 

share with our community, or to demonstrate the in-

fluence that immersion in American culture has had 

on them and their art.

•	 �Faculty who teach international travel courses can see 

how their efforts inspire students, and professors who 

have not led travel courses can get excited about pos- 

sible future programs.

•	 �The International Education Center can promote in-

ternational travel and cross-cultural exchange to the 

entire community.

Finally, for an art institution, the AWAY show is a wonder- 

ful opportunity for students to go through the process of 

submitting work to a call for art, to communicate with cu- 

rators on how their art will be displayed, and to showcase 

their work to the public.

In conclusion, while MassArt may not have the capability 

to send every member of our community overseas, we can 

successfully foster engagement in cross-cultural learn-

ing here on our campus, and hope that through the AWAY 

show we spark curiosity in our students, faculty and staff to 

pursue further activities that break down barriers, broaden 

perspectives, and open minds to new and differ- ent experi-

ences. We can imagine further ways to engage the campus 

during the short time the exhibit is up, such as to encourage 

faculty to teach a course in the gallery, to host a discussion 

panel or presentation, or to plan a film series.

These additional events would generate more discussion on 

campus around cross-cultural understanding, and would 

help the IEC achieve our goal of promoting global awareness 

at MassArt. 

Photo: Anagha Prasan (MassArt 2017)
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K ISD, Köln International School of Design, offers its stu-

dents the possibility to explore and create the diver-

sity and complexity of design in a profound and sys-

tematic manner. During the studies, future designers acquire 

a practical and theoretical design knowledge, which qualifies 

them for present and future spheres of activity in design. 

For more than 20 years KISD has been offering its students 

a unique project-oriented learning and research environment 

aiming at strenghtening the students’ individual interests. 

Therefore, all study courses at KISD can be described as inte-

grative, interdisciplinary and international.

As a department of TH Köln, University of Applied Sciences, 

KISD can take advantage of the experience and interest of 

more than 420 professors and 23,600 students.

KISD itself has about 450 students enrolled in the study pro-

grammes Integrated Design (BA/MA) and MA Product Design 

and Process Development, 14 professors, 4 teachers and 4 

part-time teachers. Daily life at KISD is rather international, 

about 40 exchange students study at KISD together with our 

degree seeking students.

Every year at Köln International School of Design, TH Köln, we 

offer up to four International Exchange Projects. This special 

format of a project is called International Exchange Projects. 

In this project students and professors get the chance to expe-

rience an intensive collaboration within a bilateral exchange 

to one of our partner universities. 

International exchange projects 
an approach for mobility 

of students and staff

Lisa Janßen 
Köln International School of Design, TH Köln, Germany

Normally both project groups (one from KISD and one from 

a partner) and their professors agree on a common topic, de-

velop it and start working on the topic together. At this point 

the communication between the partners takes place online. 

After that the first project group travels to the partner uni-

versity and collaborates with the other group for at least an 

entire week. After their return to the home university, both 

project groups continue working and the second group pre-

pares their journey to the first partner. In doing so the topic is 

treated intensively from two different perspectives.

Is there special funding for the travel and accommodation 

costs? With this kind of projects we prepare our students to 

get to know other cultures and working techniques, to pre-

pare the career opportunities and join a global job market. 

Besides we aim at reaching professional, didactic and strate-

gic goals:

•	 �Usually the professor in charge knows the international 

partner

•	 �The chosen topic is elaborated together with the partner

•	 �One goal is to increase the awareness of our students to 

design topics in a global context and to start a discussion 

about different approaches within a design process. In ad-

dition the students and staff involved will increase their 

intercultural and language skills and reflect about their 

own culture

•	 �Together with our partners we develop the main topic for 

our collaboration. These topics can be intensified in stu-

dent or staff exchange as well as in teaching and research

When the project is finished a public presentation takes place 

and the students’ groups prepare a documentation about the 

project itself. Professors and staff involved in these projects 

also get inspired and feel highly motivated. Often the interna-

tional exchange projects are a first international step for our 

students and they are tempted to decide to spend a semester 

abroad after this experience. 

The pictures show an international exchange project between 

Köln International School of Design, TH Köln and RMIT Mel-

bourne that took place in 2015. The goals of this project led by 

Prof. Wolfgang Laubersheimer and Prof. Dr. Malte Wagenfeld 

was to create simple and realizable furniture for everyday life 

together with students from the RMIT in Melbourne.

A great inspiration were the shakers and the question what 

would they have done with modern technologies like a CNC 

or a lasercutter?

Could the shakers maintain their makersmark and touch of a 

craftsman that made their furniture special, would their de-

signs change?

To combine the beauty and soul of handcraft with the effi-

ciency and repeatability of digital fabrication is an exciting 

brief as there is significant scope for innovation.

The final outcomes will be presented on IMM Cologne 2016.

Photos: Melanie Müller, Köln International School of Design, 

TH Köln 
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solutions. The model draws upon the research done into de-

signer’s ways of working, practices proposed by the Design 

Thinking movement e.g. IDEO and a Soft Systems Methodol-

ogy which aims to encourage an appreciation of the impact of 

a problem & its solution from a multi-stakeholder perspective 

and encourage learning.

The 5F model is constructed around a set of design-thinker ap-

proaches, practices & thinking styles and a Constructionist 

pedagogy – learning-by-doing, constructing tangible objects 

and sharing ideas & getting feedback in a collaborative envi-

ronment – building on the ideas of others. We encourage de-

sign & business students to work on authentic, challenging, 

so-called “wicked” problems in multi-disciplinary teams us-

ing tools & techniques designed to quickly build experience & 

assist them progress to solution generation. 

Visualisation

A key feature of the approach is visualisation, both in the 

way it’s communicated to students - see our animation film: 

https://www.youtube.com/watch?v=uOo2ynlEsFU and in the 

idea generation & selection phases of the 5F model, (Form & 

Fabricate). Students are taught graphic facilitation as part of 

the process and encouraged to use sketches, visual aids, pat-

tern recognition and 3D prototyping to communicate and get 

feedback on ideas – thinking with their hands and building on 

the idea of others. 

Overcoming language & cultural barriers

Our observations are that the SDP (Strategic Design Practice) 

approach does help break down cultural and language barri-

ers and contribute to the generation of innovative solutions 

and is now incorporated into our first semester curriculum. 

Students participating in the SDP workshops report that they 

do help in overcoming language & cultural barriers, reduce 

feelings of social isolation and assists them adjust to new 

teaching & learning styles. They appreciate the value of a 

multi-disciplinary approach to problem-solving and its poten-

tial for generating ideas and sharing knowledge. 

We will continue to integrate learnings from the SDP ap-

proach into programme design, delivery, dialogue and stu-

dent assessment with the aim of establishing which features 

and characteristics add value and facilitate the student ac-

culturation process.  

5F model by Paul McElheron & Malene Harsaae

Better education by Design?
Using strategic design 

practice to overcome the 
challenges faced 

by international students

Paul McElheron & Malene Harsaae
VIA Design, Herning, Denmark

skills is becoming increasingly important as it is believed to 

drive development & growth and design has been identified 

as one of the four main drivers of innovation. 

However, we have observed that Design Thinking is relevant 

in solving some of the challenges faced by international stu-

dents as it works best when practiced in diverse multi-disci-

plinary teams. The culture surrounding design thinking pro-

motes collaboration, tolerance of ambiguity, removes fear of 

failure and relies on visualization and prototyping as means 

of communication rather than just language. Lecturers act as 

facilitators assisting students along the journey from problem 

to idea generation to solution. 

Framework

We have developed a cross-disciplinary framework for Design 

Thinking which we have called the Strategic Design Practice 

(SDP) 5F Model. The strategic element emphasises that the ap-

proach can be used for the development & implementation of 

strategies. By practices we are emphasising the importance of 

visualisation, synthesis & prototyping.

Linking the two terms is Design and this represents the in-

tegration of the designers’ approach to generating ideas & 

As a Design & Business School which takes in over 200 

international students per year from across Europe 

and increasingly Asia we are well aware of the chal-

lenges faced by international students. A recent survey of our 

first semester international students revealed these to be: 

cultural adjustment, feelings of social isolation during group 

work, language, and communication with lecturers, fellow 

students & staff, new styles of teaching & learning, and dif-

ferent ways of thinking & doing.

Design Thinking

We believe the Design and Business disciplines have much 

to learn from each other. Designers can learn a lot from the 

approach business takes to research, analysis & promoting 

results however business can gain from an understanding 

of the methods & practices designers use to generate ideas 

and solve problems. We have been exploring Design Thinking 

as a means creating a common language and understanding 

between the two disciplines. Design Thinking is generally un-

derstood to be a human-centered approach to idea generation 

& problem solving starting using a deep understanding of real 

user needs. Ideas are generated in diverse teams using abduc-

tive thinking, visualisation and prototyping to produce desir-

able, feasible & viable solutions. The fostering of innovation Model developed by Paul McElheron, Malene Harsaae & Jody GhaniPhoto from 5F Model, workshop by Paul McElheron

The Five Steps in the SDP 5F Model

Find: A research phase aimed at understan-

ding user needs.

Frame: Involves finding alternative ways of 

looking at problems, take fresh perspectives; 

establish constraints and a basis for where  

to begin.

Form & Fabricate: An idea generating and 

prototyping phase incorporating multi- 

disciplinary teams, visualization & prototy-

ping to communicate ideas and get feedback 

- building on the ideas of others

Fulfill: selection & testing of "best" solutions
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IIn the fall semester of 2014-2015, under the supervision 

of Assoc.Prof.Dr. Sebnem TIMUR OGUT, within an under-

graduate class titled EUT 445E Visual Design Theory in the 

Information Age, three Erasmus and six local students partic-

ipated in a special project called “Me, Myself and TASKISLA” 

at Istanbul Technical University, Faculty of Architecture, De-

partment of Industrial Product Design. The aim of the proj-

ect was to create a series of posters that represents students’ 

design identities along with their perception of the historical 

building of “Taskisla”.

The scale, atmosphere and ambiance of the building along 

with its courtyard that creates a preserved and peaceful en-

vironment in the middle of a metropol of Istanbul with its 14 

million habitants.

Taskisla, by providing a unique space is considered a signifi

cant actor in terms of design education both by the students 

and educators. Each year it receives around 150 Erasmus and 

foreign students and educators from different parts of the 

world, from United States, Europe to Middle Eastern coun-

tries. So, how it is perceived both by the international and lo-

cal students was the primary motive for a project. The post-

ers were the basis of a small interactive exhibition that also 

aimed to create a dialogue among other inhabitants of the 

building. The names of the students who participated are: 

Duygu Özgül, Ece Kaya, Burcu Öztürk, Tugçe Ecem Tüfek, Ec-

mel Serra Püsküllü, Fevzi Altug Aktan, Alessio Fidanzi (Italy), 

Leonardo Longhi (Italy), Pedro Lyra Boto (Portugal)

“SELFIE-Poster as a designer”

In the first part of the project students were expected to make 

a poster that represent themselves, their design understand-

ing, philosophy and/or identity on an A3 size paper. The poster 

should include an image of themselves that will be construct-

ed according to the different strategies of meaning production 

that is described by Barthes (1977) in his article “The Photo-

graphic Message”. The poster and the visual design elements 

that are line, shape, space, colour, type (fonts), composition 

(layout), texture, harmony, balance, hierarchy, etc., would act 

like “signifier”s of their message.

“I see TASKISLA as .....................................”

In the second part of the project, the students are invited to 

fill in the blanks above with what Taskisla meant to them. 

An example can be given such as if, say: “I see Taskisla as 

"Me, Myself and TASKISLA": 
a visual project

Sebnem Timur Ogut
Associate Professor and Erasmus departmental coordinator, Department of Industrial Product Design  

Istanbul Technical University, Istanbul, Turkey

Interpretation of Taskisla stairs | Photo: Duygu Ozgul
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a playground,” then they are expected to create visually 

how Taskisla facilitated the idea of being a playground. The 

expected tools were again visual design elements and their 

power of signification.

In the end, there was a small exhibition in Taskisla, where 

each student’s work is exhibited along with a blank sheet of 

paper asking for the viewers’ opinions about the building. As 

the statement was written in English, an international audi-

ence replied to the fill in the blanks question of “I see Taskisla 

as....” with their own handwritings.

Combining an exercise of self reflection and thinking about a 

shared space created a dialogue among students. It was an in-

teresting result to see that two of the Erasmus students with-

out being aware of each other wrote that they saw Taskisla as 

an “arena”, a place for confrontation. One of the local students 

Duygu Özgül, created a word cloud out of a piece of text de-

scribing what Taskisla meant to her and mapped that image 

onto the wide and long stairs of the building. While another 

local student Fevzi Altug Aktan preffered to use the plan of 

the building to exlain the impact of the whole education on 

students; how they find their special characters and diversify 

according to the critical way of thinking they acquire during 

design education.

The significance of space and material qualities of the built 

environment is rather crucial in the experiences of foreign 

students. Especially being located in the heart of Istanbul, 

Taskisla continues to be the center of attraction for both for-

eign and local students. Educational space is quite important 

by being an “arena” of different ideas, different people, differ-

ent backgrounds, different perspectives, different disciplines, 

especially in inviting dialogue among them.

The project can be continued on an online platform that in-

coming and outgoing students can share their opinions about 

space, actually revealing their perceptions and expectations, 

which in turn could be used to fill certain gaps or facilitate 

new functional ideas regarding communication and interac-

tion which is one of the crucial aims behind international mo-

bility. 

References:
Barthes, Roland.1977. “The Photographic Message” in Image, 

Music and Text. Translated by Stephen Heath. London: Fontana 

Press. p.15-31

A student writing her own opinion about the building | Photo: Sebnem Timur Ogut

A view showing student work from the small exhibition | Photo: Sebnem Timur Ogut



Page 58 Page 59

Bearers of Internationalisation

On the 30th of August 2012 the Belgian Monitor her-

alded the advent of a new school for higher education 

called LUCA School of Arts. True to its name, the new 

school is an all art school offering a variety of bachelor’s and 

master’s courses in the field of fine arts, audio-visual arts, de-

sign, theatre and music. All these courses are organised on 

campuses spread across four cities in Flanders: Brussel, Gent, 

Genk and Leuven. Through its association with KU Leuven, 

LUCA also supports ambitious young artists interested in ob-

taining a PhD in the Arts. In all, LUCA attracts about 3,200 

students mostly originating from Flanders (88 % of the stu-

dents are Flemish). A vast majority of the students are full-

time students who come to LUCA at the age of 18, immedi-

ately after having obtained their secondary education degree. 

At the moment of enrolment students choose for one cam-

pus and tend to stay there for the rest of their LUCA student 

career, shorter (three months) or longer (one year) episodes 

abroad as exchange students notwithstanding. Staff members 

are expected to combine their jobs as teachers with an ac-

tive (inter)national career as artists or designers. As regards 

the faculty’s origins, we very much see the same pattern as 

with the student body: 95 % of the professors are Flemish. Just 

like students, most of LUCA’s staff are traditionally linked to 

the same campus and the same course programme for the 

duration of their academic career. In the years to come, mo-

bility across LUCA campuses and programmes is expected to 

increase as students and staff are discovering the added value 

of joint initiatives. 

From the very start, LUCA proclaimed its international ambi-

tion by reserving an important role for internationalisation 

in the school’s mission and vision. Needless to say, all of us 

At the international office we firmly believed that if - at some 

point in the future - we wanted to become a school vibrant with 

internationalisation, we needed the support of faculty members 

willing to advocate the international cause within the various 

course programmes. Thus the idea of installing at least one ‘an-

chor person’ in each course programme was born. We adopted 

the word ‘anchor person’ from the world of television to indi-

cate a person firmly rooted in a course programme and will-

ing to bear testimony of his/her international involvement in 

both word and deed. Ideally, an anchor person has a teaching 

or research assignment in a particular course programme. This 

assignment should be important so that the anchor person is 

visible on the campus and easily accessible for students and fel-

low staff members. The anchor person should also be a member 

of (or should have the right to attend) crucial decision making 

or policy-preparing meetings so that he is informed first hand 

of the direction a course programme is taking and can, if neces-

sary, put the topic of internationalisation on the agenda. 

Engagement and support

As a result of an active recruitment campaign amongst all 

faculty members, we now have 37 anchor persons spread over 

all of LUCA’s course programmes. With a detailed job descrip-

tion in hand we convinced the course leaders to reduce the 

volume of teaching or research required of the anchor per-

sons, thus ensuring a formal recognition of their task as advo-

cates for international activities. The international office pri-

marily has a supportive role toward the anchor persons: we 

inform them of the various possibilities to go international, 

we put them on the right track when they come to us with 

first, budding international ideas and in doing so hopefully 

Advocates
for internationalisation

working in the international office are happy with the man-

agement’s attention to internationalisation. However, given 

the above, we also realise that a lot still needs to be done 

before LUCA can truly claim the epithet ‘international’. For 

LUCA to become truly international, a broader involvement of 

both students and staff, the key actors of LUCA, is required. 

Specific policy measures can act as a catalyst to enhance LU-

CA’s international profile. As the scope of this article does not 

allow an in-depth description of the various policy measures 

taken to address this issue, the focus lies on one such mea-

sure only. 

The anchor person

At the onset of LUCA, a new international office was creat-

ed with international coordinators on each campus and one 

head of the international office. During our first meetings it 

quickly became clear that the international outlook of each 

campus was different and that course leaders had different 

ideas about the degree of internationalisation desirable for 

the programme under their care. At the same time, we also 

realised that as the international office was all but swamped 

by the day-to-day administrative follow–up of activities, we 

ran the risk of losing sight of the importance of creating a tru-

ly international environment for LUCA’s students and staff. 

This is not what the management team had in mind when 

referring to internationalisation in LUCA’s policy documents. 

We needed to move away from the practice in which the de-

gree of internationalisation in a particular study programme 

was governed by chance and the presence or absence of staff 

members with a penchant for all things international. So, 

what was to be done?

help them in bringing their plans to fruition. At least once 

a year we bring them together in an ‘anchor meeting’. The 

main aim of the first meeting in September 2015 was to give 

anchors an insight in what the possibilities are if they want 

to engage students and colleagues in international activities. 

Not surprisingly, we found that although the lectures and 

workshops were valued by the colleagues, the coffee breaks 

and drinks afterwards were equally important as they offered 

the anchor persons the opportunity to meet colleagues from 

other campuses and share experiences. In the years to come, 

we hope the anchor meeting will develop into a platform on 

which new ideas can be discussed and joint projects across 

campuses and degree programmes can be facilitated. 

There is not one true method governing a successful interna-

tionalisation process of a course programme, but there are 

levers that can help and which should be given careful con-

sideration. We feel that well informed and motivated anchor 

persons can truly make a difference in guiding this process. 

They know how the process can be linked to the historical 

accomplishments of a course and its desired future, which 

measures are likely to be effective, which colleagues can best 

be approached and, if need be, where and how much pressure 

should be exerted to get things moving. In short, together with 

the respective course leaders, they are in a position to deter-

mine how and at what pace the course will respond to the 

international ambition expressed in LUCA’s vision and mis-

sion. In putting this responsibility in the hands of the course 

leaders and anchor persons, we are not aiming at a levelling 

uniformity but a well considered diversity. We believe this ap-

proach to be the best choice to further the internationalisa-

tion process throughout LUCA School of Arts. 

Machteld Pectoor
International Office, International Coordinator  
LUCA School of Arts, Sint-Lucas Gent, Belgium 

Work: Zeli Bauwens
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International studies 
as agent of change

In this article we introduce an international master studies 

programme and discuss its possibilities and perspectives. 

Nordic Visual Studies and Art Education (NoVA) is a col-

laborative programme between four Nordic institutions, and 

a stand-alone master programme at Aalto University, with a 

strong profile in contemporary art and education, digital com-

munication, and visual studies. NoVA brings together these 

three areas that have traditionally been studied more or less 

separately. They reflect a significant development within re-

search and practices in the visual field, where visual practices 

have an increasing role to play in late modern communication 

and culture. This initiative is aimed at a present and future 

work force, where content from the three areas are combined 

to meet challenges enhanced by globalisation.

NoVA emphasises Nordic values and products through the 

visual field, including learning about Nordic art and design. 

These forms of visual culture accentuate egalitarian values 

and sustainability. NoVA also focuses on pedagogical studies 

for teacher education that is built upon the unique democratic 

context of Nordic societies, including participatory and col-

laborative methods of teaching and didactics. Digital technol-

ogies taught through NoVA are tied tightly to Nordic values 

through an emphasis on agency, user-focus, quality, commit-

ment, and democracy. 

The partner universities and departments in the NoVA project 

are Aalto University School of Art, Design and Architecture, 

Department of Art in Helsinki (FI); Konstfack University Col-

lege of Arts, Crafts and Design, Department of Visual Arts 

and Sloyd Education in Stockholm (SE); Department of Art, 

Design and Drama at Oslo and Akershus University College 

of Applied Science in Oslo (NO); and Aalborg University, Com-

munication And Digital media, Department for Communica-

tion and Psychology in Copenhagen (DK).

Among the NoVA partners, study areas include, among other 

things, Nordic digital technologies, Contemporary art didactics, Criti-

cal pedagogy with social and cultural awareness, from aspects of 

the highly valued Nordic education systems, emphasising egal-

itarianism, socially just pedagogy, human rights, and sustain-

ability, and Visual culture developed in the Nordic region, explor-

ing creative and critical approaches to design and art making, 

coupled with a deep responsibility for openness and equality.

The attention to newer media, networks, and virtual worlds 

provide students with transnational and trans-disciplinary 

opportunities that may manifest in situated knowledge and 

new subjectivities. Digital worlds converge personal spaces, 

and internal and external realms of experience. A related goal 

through NoVA is to provide opportunities to rethink concepts 

of sovereignty and “national art pedagogy,” toward hybrid, 

diasporic, and rogue practices. NoVA students come from all 

around the world, and currently there are students from four 

different continents in Aalto. 

Master thesis topics are related to the realm of NoVA. Grace 

Hewitt, from Australia, discusses her thesis project: 

Mira Kallio-Tavin and Kevin Tavin
Mira Kallio-Tavin: Senior university lecturer of international art education 

Kevin Tavin: Professor of international art education, and Head of the Department of Art 
Aalto University, School of Arts, Design and Architecture, Helsinki, Finland

Investigating personal maps as cultural and meaning making practice during the course: 

Visual cultures and aesthetics in digital communication and learning designs.

Photo: Mira Kallio-Tavin

"My master’s thesis is an arts-based and auto-ethnographical inves-

tigation into the on-going experience of homing myself within a for-

eign country and culture . . .  By subjecting my personal experiences 

and memories to scrutiny, via artistic research processes such as em-

bodied writing and embroidery, I have gained a deeper insight into 

the ways in which I construct a sense of home and belonging, within 

both my native and adoptive cultures and countries. This research 

topic and process has been inspired by an active desire to understand 

what constitutes home when an individual is experiencing diaspora or 

in-betweenness? I believe that through both the embodied process of 

hand-writing stories and, for example, making embroidered artefacts, 

an individual is given the space to contemplate and feel, both with 

their mind and within their body, the transformation they have gone 

through in order to home themselves in a foreign country or culture. I 

feel that in the context of the current refugee crisis within Europe, it is 

important for people to understand how individuals home themselves 

in unfamiliar places. How people weave together remnants of an old 

life with an emerging one."

Bringing together different, but associated, knowledge experi-

ences, and expertise from the NoVA partners, and drawing 

on the advantages from an integrated online track in the pro-

gramme, students fuse together learning at the institution 

where they are physically located with learning at the collab-

orative partner institutions through digital worlds. What cuts 

across all of the study areas is a commitment to developing a 

deeper and more profound understanding of the quality of life 

through communication, self-expression, and political agen-

cy. NoVA implicitly embraces the notion of critical citizenship, 

where individuals are self-reflexive—setting themselves and 

their world in question—and have a deep concern for the lives 

of others. We believe teaching and critically learning through 

NoVA offers opportunities to work toward critical internation-

al citizenship, where students are agents of change. 
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As we can learn from many surveys, guest-students will gain a 

better understanding of the world, they grow as a person, and 

they all in one way or another, loved their stay abroad. Also a 

confirmation in this sense is heard from the home students: 

they like to have visiting students around them for a while. 

For some the idea of a melting pot or a ‘multi-culti’ environ-

ment is unattractive because of the lack of authenticity- it 

is like a fusion meal, no real pasta, no real rice meal, not a 

mashed pot of potatoes but of all just a bit. Or just ‘Asian’ food, 

not specified to all the different food sub-traditions that exist 

even in one Asian country.

For others the melting pot idea is great, that is what they are 

striving for! No barriers in the form of nationalities, languag-

es, appearance, sexes or what so ever. Everybody is assessed 

as a unique person, with unique characteristics!

If we want to make a mind-map of the concept of interna-

tionalisation, a whole cascade of words, thoughts, exam-

ples, ideas, faces and climates jumps forward and it will be 

difficult to put them in a logical way connected. 

We can recognise in the word internationalisation various 

levels, different perspectives, meanings and even feelings. For 

this short article I want to share some notes on a feeling that 

might be underlying hesitations that some people have with 

regards to internationalisation.

The idea of the merit of mixing ‘own’ students with guest-stu-

dents from all over the world is usually rooted in the wish to 

let students gain a better understanding of different cultures, 

esthetical values, ethical issues, gender behaviour and more. 

Almost all international officers are dedicated to contribute to 

a boost of global peace and understanding.

Internationalisation 
globalisation and 

interculturalisation

Yolande Kolstee
International and educational affairs

 Royal Academy of Art The Hague, the Netherlands

India, Mysore, a local guide with Western tourists | Photo: Yolande Kolstee
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However, if we consider ‘Danish Design’ or ‘Swedish Design’ 

there are some characteristics that make those styles recog-

nisable from other design styles. If they are mixed with Ger-

man, Vietnamese or Australian elements, it is a fusion style 

and no longer ‘typically’ Danish or Swedish.

We can put these standpoints either in favour of or detrimen-

tal to internationalisation as the extremes of a continuum 

between ‘pro-mix and anti-mix’, with thousands of positions 

to be taken between the two opposite extremes on different 

levels and covering various issues. The ones with hesitations 

towards internationalisation might confuse this with globali-

sation.

Globalisation

‘Globalisation is a process of interaction and integration 

among the people, companies, and governments of different 

nations, a process driven by  international trade and  invest-

ment and aided by information technology. This process has 

effects on the environment, on culture, on political systems, 

on  economic development  and prosperity, and on  human 

physical well-being in societies around the world’ (quote from 

Globalisation101.org).

Others speak of the the knowledge economy as a strong wave 

sweeping throughout the world. (Xiaoping Jiang: ‘Why Inter-

culturalisation?’; 2007: Sense Publishers Rotterdam-Taipei) 

With low travel costs a growing number of people, tourists, 

students, scientists and business people alike, especially from 

Europe, Asia and US, is travelling around the world. 

They are not only visiting; they require standards of living to 

which they are accustomed to in their home country. Local 

customs and cultural values with regard to issues like cer-

emonial attires, sanitation, the availability of food especially 

meat and alcohol, might be overrun. Well-known examples 

are worldwide brands replacing local food stores or compa-

nies (Kentucky Fried Chicken e.g. is replacing local food stores 

or Heineken is replacing local beers). The exposure to cultural 

goods like popular music, films and computer games can also 

lead to changes in local traditions and values. Some people 

fear for a change towards a more or less ‘western’ like ‘mono-

culture’.

Especially young tourists gather in international hostels, with 

an atmosphere very similar to a hostel 1000 or even more ki-

lometres away. Hostels seem to have a recognizable ‘interna-

tional’ culture where many feel at home.

(A far too complex effect to discuss in the framework of 

this contribution is the diminishing of the number of ac-

tively spoken and written language due to the ‘supremacy’ 

of lingua franca as English, Spanish and Chinese.)

We, as international officers of educational institutes in fa-

vour of internationalisation of our curriculum, our student 

population and our academic and non-academic staff, are 

aiming at the indisputable advantages of internationalisation 

and we will try to avoid homogenising tendencies. For this we 

can learn from the theoretical framework of Geert Hofstede 

(Hofstede centre, Itim) on interculturalisation.

Interculturalisation

Some will be acquainted with Hofstede’s ‘dimensions’ which 

he uses to differ between cultures:

•	 Power Distance

•	 Individualism versus Collectivism

•	 Masculinity versus Femininity

•	 Uncertainty Avoidance Index

•	 �Long Term Orientation versus Short Term Normative  

Orientation

•	 Indulgence versus restraint

If the last dimension might puzzle you, Hofstede’s description 

is: ‘Indulgence stands for a society that allows relatively free 

gratification of basic and natural human drives related to en-

joying life and having fun.  Restraint stands for a society that 

suppresses gratification of needs and regulates it by means of 

strict social norms’.

When we keep in mind these dimensions, we can see where 

some of our guest students might have to learn new behaviour 

and where our home students and teachers! might have to get 

accustomed to and what they will have to learn. 

Let us have a look at a small example that shows how the pro-

cess of cultural change finds place.

When we welcome our newly arrived Asian guest students, 

we know before hand we can expect them to be - in West-

ern European eyes- shy, while in their eyes they are show-

ing respect. Sometimes we don’t know for sure if they have 

any questions or meet difficulties, because (‘Power Distance; 

Uncertainty Avoidance’) they like to cover up anything that 

might attract the attention to them. 

This does not have to be or to become a problem. They will 

get used to the manners inside the institute and within a 

few months they probably will chat and talk with their fel-

low students and be more courageous and behave more ‘free’ 

towards teachers.

When they go back, they often loved their stay, and know by 

experience that manners between people, between teachers 

and students, can be on a more equivalent base. Back at their 

home Institute, they might value the way in which things are 

processed at home differently. This might lead to new ways of 

interacting. 

On the other hand, teachers and students of the guest insti-

tute might also learn how to g about with Asian cultures. 

 

Conclusion

The benefits of learning and experiencing various types of 

social interaction are obvious- when working together in an 

interconnected world one needs to know different walks of 

live. We want our students and our guest students to be ready 

for an international career. 

With respect for cultural varieties and with attention for in-

tercultural differences, we can avoid the trap of homogenis-

ing and contribute thus to peace and more understanding be-

tween people through the means of international and global 

art & design. 

Photo: Yolande Kolstee
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Addressing Chinese 
applicants in art and 

design schools

To maximize the chances of admission, they will often seek 

the counsel of recruiting agents, who also take care of all ap-

plication and visa procedures…for a significant price.

An increasing number of Chinese students also apply to West-

ern schools right after their high school diploma and do not 

attend Chinese universities. This can be explained both by de-

fiance towards the Chinese education system and to avoid the 

cutthroat competition to enter the best Chinese universities 

(with some having an admission rate below 1%).

Characteristics of Chinese art and design students

Without dismissing the individual skills of each applicant, 

students shaped by the Chinese education system tend to 

share common characteristics:

Chinese education has been strongly influenced by Con-

fucianism for more than 2000 years. It is a philosophy that 

strives towards excellence through repetition and bears the 

utmost respect for teachers, who are seen as a source of an 

undisputed knowledge. 

In the field of art and design, this system produces students 

with possibly excellent drawing skills who can work efficient-

ly with detailed instructions, but who have not developed the 

habit of questioning that is essential in design studies.

Some observers may conclude to a “lack of creativity”, when it 

is more about a lack of tools to develop their creativity. Design 

schools in Europe have a much stronger emphasis on project 

methodology, research phases and user feedback compared to 

their Chinese counterparts. This will require Chinese students 

to “unlearn” some of their working habits to fit in this new en-

vironment. Teachers need to closely accompany them through 

this puzzling process that will test their adaptation skills.

On a positive side, Chinese students are among the few who 

are willing to spend extra years abroad to learn the local 

language, even if it is not English. For example, a student ap-

plying for a master’s degree in design will frequently have a 

three of four-year plan (one or two years to learn the language 

and then two years to complete the actual master’s degree). 

This dedication, intended to maximise the chances of success, 

can incidentally lead to excellent student profiles with a truly 

multicultural approach to art and design.

Social integration of Chinese students

A survey of Chinese students in the United States 1 concluded 

that most want to meet local students but feel rejected or dis-

criminated. Local students in return, feel Chinese students do 

not attempt to mix with non-Asian populations on the cam-

pus. This partly explains why 25% of Chinese students in the 

US drop out after the 1st year. 

This mutual misunderstanding is due to different social con-

ventions: Chinese people usually do not make contact with 

people unless properly introduced, when Western culture is 

more informal. A good countermeasure is to arrange opportu-

nities for them to socialise with local and other international 

students through events organized by the school or (even bet-

ter) the student unions.

While it may seem time-consuming to have a customized ap-

proach towards candidates and students depending on their 

country of origin, Chinese students will unlock their full po-

tential only if some of their characteristics are properly con-

sidered by art and design schools. Institutions will in return, 

benefit from a stable source of well-funded international stu-

dents. 

(1) �According to the 2013 Overseas-Returned Graduate Recruitment Report 

of the Chinese Ministry of Education on 9,000 former students.

Mickael Corbard
Student Recruitment Manager 

L’École de design Nantes Atlantique, Nantes, France

Chinese students currently represent more than 15% 

of the overall international student population. In the 

field of art and design, European and North American 

schools are a destination of choice for these applicants, who 

more often than not require a specific approach to ensure 

their successful integration.

Why do they study abroad?

Chinese culture puts a strong emphasis on education and a 

curriculum abroad is a valuable asset in a résumé. Like most 

international students, Chinese students wish to broaden 

their mind and live a life-changing experience, but the main 

objective is usually to improve their career prospects on the 

very competitive Chinese job market.

In order to achieve this goal, Chinese students and their fami-

lies will spare no effort: they will apply to 15 different schools 

on average and then join the school with the best reputation…

or the most responsive to their requests for information. Chi-

nese applicants indeed tend to make more inquiries than oth-

er international students before applying, in order to double 

check information which is rarely officially available in their 

native language (it is however often translated on recruiting 

agencies websites, with more or less accuracy).

Education is seen as a long-term investment by Chinese mid-

dle-class families: they will allocate a big part of their savings 

to their child’s education and expect a “return on investment” 

with successful studies.

Photo: L'Ecole de design Nantes Atlantique
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Each year the Royal Academy of Art The Hague (Kabk) 

receives international regular students and exchange 

students. This year we welcome 125 first year interna-

tional students plus 42 exchange students (higher years only).

Over time the way we welcome the students is getting more 

and more refined and improvements are brought about every 

year. On the first day of the introduction we hold two ses-

sions: a practical session and an intercultural session. Dur-

ing the practical session (in the morning) conducted together 

with student administration we tell the students all about 

the things that they need and should take care of and should 

know. I n  the afternoon we hold the intercultural session talk-

ing about the cultural difference between the Netherlands and 

other countries, as well as what they can expect within the 

Academy and what can be expected of them.

One of the methods we developed for the introduction is the 

use of an entrance questionnaire that is handed over to the 

students on paper. We use the outcomes to improve our com-

munication with international and exchange students.

This year during the intercultural session, we did something 

new: we asked students, international and exchange students 

International team of Royal Academy of Art The Hague 
Aparajita Dutta, Yke van der Knaap and Yolande Kolstee

Challenges and knowledge 
of the Netherlands

 and the Royal Academy of Art 
The Hague seen through the eyes 

of international students

together, to form groups of +-12 persons for a short discussion 

among themselves. They were asked to make comments in a 

free associative way, on three questions:

•	 What do you know about the Netherlands?

•	 �What will be a challenge for you while studying at Royal 

Academy of Art The Hague?

•	 What will be a challenge for you to live in the Netherlands?

Each group chose a leader who was asked to write the remarks 

on a piece of paper and present them later. The papers were 

collected afterwards. One group forgot to write the comments 

down, one group draw the answers, most groups just put 

some central words on the paper and one group made more or 

less complete sentences. There were 12 group papers per item.

After the group-session we collected the group papers.

We decided to use them for an overview, and all written down 

remarks were per question put together on a excel sheet. Mak-

ing a word-cloud is a nice way to highlight the most frequent 

used words. We made for each of the three questions a word-

cloud.

However, there are some ‘flaws in the system’ of making 

word-clouds, it is simply word-based (of course) and not inter-

preting the words. For instance: associations for ‘knowledge of 

the Netherlands’ included - when all group remarks were col-

lected- the category: wooden shoes- clogs- klomp (the Dutch 

word). In the word-cloud those words were treated as different 

words. We decided to categorize the words and rename them 

when they were more or less equal to one term (in this case: 

wooden shoes). Afterwards we met another problem. A cate

gory of terms associated with knowledge of the Netherlands 

was ‘below sea level’. Sometimes this was written as one word 

sometimes as two words. Some wrote just ‘under water’. We 

decided to connect the words ‘below sea level’ with hyphens: 

below-sea-level. Again we let the word-cloud algorithm do the 

trick. We then found another ‘flaw in the system’: the algo-

rithm did not recognize the hyphens and was still treating the 

connected words as three different words.

Since the interpretation of the list seemed to be too difficult 

for the word-cloud generator a handmade overview seems to 

be more conform the reality in the end! We applied this for 

the category” Knowledge of the Netherlands. Indeed, the ‘cat-

egorised list of words was slightly different from the ‘original.

Knowledge of the Netherlands: original
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Challenge when studying at Royal Academy of Art The HagueKnowledge of the Netherlands: categorized

Challenge when living in the Netherlands

Conclusion

We got a pure and honest insight in the freshmen’s expecta-

tions and insecurities. Their knowledge of the Netherlands 

was on the touristic level however with an artistic twist (Mar-

cel Wanders, Van Gogh, Rembrandt). Their expected Challeng-

es of living in the Netherlands stressed words as ‘finding’ (a 

room to live, their classroom, their way, ‘money’ and so on), 

‘getting’, ‘used’, ‘weather’ and ‘bike’. Their expected Challenge 

for our Institute, Royal Academy of Art The Hague, was also in-

teresting: ‘time’, ‘working’, ‘workshops’, ‘work’, ‘management’, 

‘Dutch‘, ‘teachers’.

The organisational committee had been told afterwards by the 

students that they really liked this short student-to student 

session. They were interacting, debated lively, and e.g. asked 

their fellow students when they arrived in the Netherlands 

and if they were afraid of being homesick. Discussing their 

challenges and knowledge was an enriching experience. 

In the 4 illustrations you can see the word-clouds.

•	 Knowledge of the Netherlands: original

•	 Knowledge of the Netherlands: categorized

•	 Challenge when living in the Netherlands

•	 �Challenge when studying at Royal Academy of  

Art The Hague
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The idea of the apparatus or soft machine is a meta-

phoric device designed as a fixed relation between a 

series of still and moving parts that produces predict-

able effects. This metaphor materialises a determinist organ-

isational principle. The idea of the assemblage is not a soft 

machine, in that the wide array of types of assemblages, fol-

lowing the models of Deleuze, DeLanda, perhaps even Latour, 

share the ability to jump across disciplines and jump across 

territories. In some way the assemblage mimics the soft in-

frastructures that develop to improvise around or correct 

flaws in hard infrastructure. In some ways the assemblage is 

a provisional construct that generates new noises from new 

arrangements, and these can be creative, disruptive, or insur-

gent. The volatility of this joinery is crucial for the survival 

of the assemblage – assemblages spread out across multiple 

territories, assemblages considered as a thousand inflection 

points, assemblages that allow for creative transmissions, am-

plification, distortion, and leaks – these are all necessary at-

tributes of this schema. It is the instability of the joinery in as-

semblage that makes us appreciate the fleeting opportunities. 

To strategise internationalisation is to engage in explorations 

of the softer parts of globalisation and empire, to find points 

of departure that can be increased in their degree of risk by 

bundling or amplifying these leaps. Neither breaks nor walls, 

these possible leaps across disciplines, across territories, are 

more performances than objects, but are also intrinsic to as-

semblage and crucial for novelty in design thinking. The au-

tomobile manufacturer that unbundles and unfurls its supply 

chains across new landscapes and into territories aspires to 

become a more efficient humming apparatus. Whereas the 

design-research lab in a university is more likely to cultivate 

risk through uncommon crossings and amplifying risk - to 

develop new prototypes to build more resilience and recur-

sive agility into the assemblage process. To this model of as-

semblage, we can see the opportunity for opportunistic and 

increasingly trans-national joinery of designers, students, 

spaces of collaboration, test sites, resources, audiences, and 

outcomes. This dream of a widely distributed reflexive and 

non-repeating assemblage, where expertise and risk can plug 

in or change spatial or temporal positions, is a type of soft as-

semblage fit for emergent design intelligences within moving 

knowledge economies. 

We can consider the globalisation paradigm as a hardening of 

some borders, and the simultaneous opening of sluices, con-

duits, and other types of connectivity - as discrete types of 

partial openings. The existing interpersonal connections, sys-

tems of influence and prestige, near-doubling of institutions, 

agents without agency, all these are openings into accelerated 

internationalisation. The distributed model of a design-re-

search laboratory (when mapped) is a constantly shifting as-

semblage, crossing and opening into new territories and dis-

ciplinary fields, flexible to connect and disconnect to national 

and international expertise. In the long term, this mapping 

can be seen obliquely as something quite unusual, not just a 

map or representation of design-research, but something that 

exists as a second entity within internationalisation of as-

semblages: the Schematics of a Virtual Factory for Producing 

New Design-Research Methods. 

Soft Assemblages

Thomas Mical 
Professor and Head of School of Art and Design  

Auckland University of Technology, Auckland, New Zealand
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Marc Boumeester
Director AKI 

Artez University of the Arts, Arnhem, the Netherlands

In the last two decades, internationalisation has been high 

on the agenda of many academies for the arts and design. 

The rapid expansion of overarching organisations of these 

type of schools, indicates that there is a growing capacity to 

instrumentalise our aspirational policies for further develop-

ments in this field. However, many conditions have changed 

in such way that they seem to undermine the mere existence 

of an agenda for internationalisation. The rise of the internet, 

the increased use of English in art and design schools, the in-

creasingly professional institutional attitude toward interna-

tionalisation and not the least element: the highly increased 

student agility and capacity for self-propulsion, appear to 

have overtaken the need for such an active programme. Is 

this indeed the case? Should we defuse our efforts and let the 

future developments ‘roll out’ as they come?

Homo Connectus

The aforementioned enlarged networks that have arisen in 

the last decades, give an unprecedented opportunity to con-

verge and amplify opinions shared by our institutions. A voice 

that is very much in need of sharpened expression and self-

awareness, as the current state of the political, economic and 

environmental issues could benefit greatly from the input of a 

different type of expressive vision. Today’s ‘cultural ecology’ 

demands a far more active stance of all who participate in it 

and it is no longer sufficient to act indirectly i.e. through the 

acts of our students. There are several good reasons for not 

idealising the ‘Homo Universalis’ as highest attainable state 

of human development, but to prefer the ‘Homo Connectus’ (if 

such a thing exists). This is a networked human who not only 

always operates in partnerships, but perceives him/herself 

always in the larger framework of the cultural ecology. 

Lemming

This non-egocentric, yet ambitious human sees self-interest 

and collective interest as one and recognises that there are no 

winners unless all win. Who leaves room for the unspoken, 

regards the virtual as real and valuable. Who does not think 

in terms of more or larger, but in terms of better and more 

precise. Who does not mix equality with uniformity. Who is 

a lemming that refuses to run. And that goes much deeper 

than any existing programme on sustainability or anything 

like that. The position of the individual in the collective some-

times requires a leading role and in another situation a fol-

lowing role. Follow and lead. Besides that, we must push for a 

growing awareness of the (economic) validity and value of the 

design of affect, both autonomous and applied. After all, our 

greatest asset is the knowledge of those processes. 

Therefore, it is of great importance to emphasise and sup-

port the ‘explementation’ – as opposite to implementation- of 

forms of educational content coming from the schools in art 

and design. Especially because the lead of this métier is of 

great importance for influencing thinking and actions in the 

cultural ecology. Developing and sharing our knowledge on 

how to support the growth of the ‘Homo Connectus’ is to be 

seen as an opportunity to expose our strength to the world as 

a whole. After all, the way out of the recent socio -economic 

and ecological deadlocks will not be found in existing struc-

tures. And therefore it is essential – also in economic terms 

- to think outside the structures of our own bequest.

 No ‘more of the same’

At this time, we have to make choices that are crucial, more 

of the same kind of thinking does not make sense. Art is not 

about politics, art is politics and design is economy. The paral-

ysis of the apparent antagonistic relationship between form 

and content must be broken, the empire of (post-) structur-

alism must be overcome. We are not exempt from articulat-

ing our concerns about the current (and future) state of our 

planet. The position of the school needs to be anticipatory 

and participatory, both in terms of content and form. An art 

school is a community of kindred spirits, in which hierarchy 

is a very non-productive quality and in which form and con-

tent of education are inseparable. These conceptual and ideo-

logical premises are in danger to be overtaken by a grim and 

shallow Zeitgeist, which seems to reflect a different world-

view: that of a managerial separation of content and form and 

an inclination to surrender to formality and political agendas. 

All the more reason to act.

Mind set

In order to develop a far more defined and expressive cultural-

economic agenda we do not need an international agenda in 

the ‘traditional’ way. Yet we need its legacy to sharpen and 

express a specific mind-set. We can utilise the existing net-

works to help spread the message, provided that we sharply 

All the more reason to act

define and express that message. Act, or be acted upon. It 

would imply taking a critical stance that does not stop at the 

gates of the institution and I am willing to participate, now 

more than ever. 

Architecture- A modernist Film | Photo: Kristina Ten Bosch
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universities; all of these institutions are private. The reason 

for this is simple: state institutions in France are by definition 

concentrated on their territories and do not intend to settle 

on others’ territories, whereas private schools must always be 

ready to make the step towards internationalisation because 

they possess a history and know-how that calls for such a 

move, and because they have the freedom to take such action. 

Internationalisation: 
creating new schools abroad

Dominique Sciamma and Cecilia Talopp
Dominique Sciamma: Director & Dean 

Cecilia Talopp: Head of International Affairs 
Strate School of Design, France

We have new schools to create, expanding to new territories 

that need design, by forming strong partnerships with local 

actors. As our schools now have an international culture, we 

are in a position to provide the universal knowledge of design 

to the rest of the world; after all, education is about entrepre-

neurship. 

development of and also could adopt the means to efficiently 

manage its growth and reap all its benefits. Our schools need 

to push past their existing boundaries to venture into new 

territories, to provide valuable, long-term knowledge to its 

students around the globe.

How?

We will not pursue these territories as design conquistadors, 

drawing strength from our history, in a neo-colonial position. 

It is about building long-term partnerships with local aca-

demic providers (schools, universities, and operators) in order 

to bring what can be universal in our knowledge and practices 

and combine these with local cultures, needs, challenges and 

the professional market. 

Such partnerships can take multiple forms, but they must al-

ways allow for a cocktail of knowledge, a diffusion of cultures 

and practices, and development in dedicated places. Thus, 

finding partners is a critical issue, since it is not only about 

creating the conditions for the material and financial success 

of the project, but also guaranteeing the integrity and innova-

tion of the educational design project where it is not expected, 

or at least not under these shapes and objectives. 

Who?

Various schools are already physically present in other ter-

ritories, such as Ecole de Design de Nantes, Rubika, IED, and 

Parson. Various but still few; none of which are public or state 

With Erasmus, Europe adopted a bold and ambi-

tious programme to allow young people to truly 

discover the ins and outs of being European, and 

to experience the many similarities they share with their 

peers, despite their many differences. The Erasmus pro-

gramme has had a major impact on sharing European ideals, 

its liberal outlook and democratic values. The programme is 

also credited for building networks amongst its alumni, and 

connecting schools throughout Europe, opening them to other 

cultures. Erasmus+ extended this vision to the entire world. 

Design and applied arts schools have benefited greatly from 

sending and receiving international students. However, we 

hope to expand ourselves beyond the confines of these ex-

change programmes. Our goal is to ultimately grow to create 

new schools abroad. Although challenging, this is a necessary 

step design schools must take. 

Why?

Design is, and will continue to be a discipline that we must 

understand to be able to manage the highly complex and 

technical globalised 21st century. More than ever, we need to 

train post-industrial designers, capable of contributing to their 

contemporaries’ quality of life – a material, as well as a social, 

environmental, cultural and political quality of life. 

It is imperative to train designers in territories that have few, 

if any, design schools, such as Africa, India, Southeast Asia, 

China, and South America. These are all areas that require 

Photo: Cecilia TALOPP
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Recently on a trip to Canada I followed the recommen-

dation of my sister-in-law and went to see a ‘wise wom-

an’. That was quite an interesting experience, especial-

ly since I never saw one before and it was hard to understand 

her strong French Canadian accent. This woman predicted I 

was going to live abroad.

Well, when I was 21 years old I left my home country, Germa-

ny, and went to live in France. This was 25 years ago. So I asked 

her back: “I already live abroad so what do you mean? Will I 

live abroad from abroad?” She looked bewildered, questioning 

my doubts. “Don’t you understand what abroad means?” she 

asked. Obviously I don’t.

Sometimes the word “abroad” is simple to define but most of 

the time it is not, and it is not a superficial question, because 

“where are you from” helps many people to know immediately 

who you are. So easy. My daughter and I like to play around 

with this when we travel. We would answer with a terrible 

German accent “we’re from France”. Both of us have the Ger-

“Where 
are you 

from ?” or 
“I’ve got 
my roots 

in my 
boots”

Inken Krevet 
 The Sustainable Design School, Nice, France 

A personal reflection about 
what internationalisation 

may mean

man nationality, my daughter has never lived anywhere else 

than in France.

Here’s another little story in the same field of experience. This 

is only 4 or 5 years ago when I assisted at the international 

week at Umea University. We had the chance to listen to a 

very interesting conference about Sami people and I remem-

ber very well that their community is spread over 4 differ-

ent countries: the northern parts of Norway, Sweden, Finland 

and Russia. The cultural identity of these people is influenced 

by four countries, or it has resisted to the influence of four 

countries. Quite amazing. So asking a Sami “where are you 

from”, you’ll get “I’m not from a country, I’m from people.” 

Sami people are very attached to their land and obviously 

all these northern territories have common characteristics 

which make Sami people who they are.

I remain confused partly because I am personally concerned 

about the issue, but also because my job is right about the topic: 

the internationalisation of an institution of higher education. 
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I’ve been at the point many times: what are we really talking 

about? When have we reached successfully the internation-

alisation of our campus? Let’s have a look at some indicators: 

Languages

In France for instance quite a big part of the population is bi-

lingual. Rarely French and English, but many other languages 

are hidden behind the French nationality. This is natural in 

France. No one needs to hire me in order to create this. Shall 

bilinguals speak more of their second languages on our cam-

pus? I’m afraid of creating clusters and to split up the school 

community. After all, speaking French in France is quite help-

ful and avoids division. This is when English language shows 

up and of course it is meant to be a more international com-

munication tool, detached from nationalities. Isn’t speaking 

English somehow a “de-nationalisation”? English is a language 

with a lot of vocabulary, so it’s not that easy to learn but it’s 

rich, especially for Designers. How about the idea that by 

knowing more than just one word for each item, you enhance 

your creativity? Your mental approach is kind of getting thick-

er? I like the idea and, yes, I will do all I can to make English 

part of our school identity. All those who already speak two 

languages will have the benefit of a larger creativity toolbox.

stitution struggles to bring these habits under one umbrella. 

Without open minded communication there’s no advance-

ment possible here.

Behaviour 

Entire books are on the market about the behaviour in each 

country. When you read these you feel astonished, because 

basically we’re all people! Behaviour even alters the genetic 

picture of the human being. And time nourishes the cultural 

evolution. Behaviour has long roots and needs to be observed 

and watched before being judged. 

My understanding all of these indicators don’t give a single 

right idea, but maybe just a part of it. The international side 

or “cultural mixture” is something that we carry deep inside. 

Sometimes through genetic influences, but most of the time 

through experiences that have painted our personal picture 

of the world. It is always individual and there’s no passport 

which states the mixture of who we truly are. There’s no sin-

gle language which expresses our personal culture. Or maybe 

there is.

Passports 

Does it mean that your campus is international in proportion 

to the variety of passports present? How about the students 

with dual citizenship, how do you count them, twice? Do I 

have to make a choice or to weigh between the two nation-

alities of one single person? You do not want to do this. You 

consider the nationality that has been stipulated on the regis-

tration form by the person herself and you almost don’t dare 

to question this. Even if the skin colour or eye shape tell you 

other stories. The passport indicator is a very tricky one!

Habits 

In a group of 50, 100, 500 or more people there’s no single 

habit. You experience this at noon by the smell coming out 

of the lunch boxes of students and colleagues. Food actually 

deserves to have a separate indicator line here because it’s 

so important. And food is a bit like languages. The more you 

travel, the more layers end up in your cooking pot, flavours 

you combine and are desperate to taste again, just like when 

you were there. Beyond nutrition there are other habits, like 

the relation to time. Some people are always early, some find 

it normal to be late. Some are used to being prepared, others 

rely on intuitive creativity or improvisation. Every single in-

The language of creativity

The language of creativity and any form of art or design. Art 

and Design, being the gateway to build items, services, music, 

films or anything else reflecting what one has lived.

And here’s my job. I feel like a facilitator getting people to hit 

the road – students, faculty or any other member of our insti-

tution. Often I also am a motivator, a storyteller, a road movie 

maker, a life-design-assistant. Most of the time I inherit the 

role of showing how to include different point of views into 

everything we plan to do. I tend to trouble fixed opinions, and 

I stipulate how narrow many concepts are. 

Finally, I wish to transform the word inter-national into 

internal-action. This is just a suggestion, on my part. 

Summer 2015 in the Bürgerpark Bremen, Germany | Photo: Inken Krevet 
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44.	 Do you like to travel to other countries?

45.	 Do you like to wander around strange cities?

46.	 Did you ever feel lost in translation?

47.	 Can you eat with chopsticks?

48.	� How do you communicate with someone who 

does not speak the same language?

49.	� Can you understand each other without using 

words?

50.	 How do you perceive time?

51.	 Is it summer in January?

52.	 Are you open to strangers?

53.	� Do you think it is important to show up to ap-

pointments on time?

54.	 Are you often late?

55.	 Do you value your cultural traditions?

56. 	 How do you define culture?

57.	 What time do you have dinner?

58.	 What time do you drink your cappuccino?

59. 	� Do you work in an international office of a 

higher education institute?

60.	 Are you an educator, a professor or a navigator?

61.	� What does your working environment look 

like?

62.	 Are you often right?

63.	 Are you often wrong?

64.	 How do you perceive the refugee crisis?

65.	 Are you interested in other people?

66.	� Do you consider yourself an open-minded 

person?

67.	 Can you name all the countries of Europe?

68.	 Or of Africa, Asia, America, Oceania?

69.	 Do you know who the president of Zambia is?

70.	� Do you know what the political situation is in 

Brazil?

71.	� Do you think European Union will exist in 10 

years?

72.	 Do you read a newspaper?

73.	 Which newspapers do you read?

74.	� Do you think that news is represented in an 

objective way?

75.	� Do you think that all information you read is true?

76.	� Are you capable of working in an international 

setting?

77.	� Do you see yourself in an international work-

ing context?

78.	� What are the opportunities and risks of an 

international setting?

79. 	� What is your definition of an international 

setting?

80.	 When do you sleep?

81.	� Do you know the solution to the 5 major prob-

lems of the globalized word?

1.		 Who are you?

2.		 What is your mission?

3.		 What is your vision?

4.		 What are your principles and values?

5.		 Are you prepared for diversity?

6.		 Are you concerned with diversity?

7. 	� Is your teaching and non-teaching staff  

prepared? 

8.		� Are you open to experiments in the field of  

social innovation and transformation? 

9.		� Are you able to build an international curricu-

lum?

10. 	� What is your definition of an international 

curriculum?

11.	� Do you have enough funding to implement an 

international setting?

12.	� Does your university have an internationalisa-

tion strategy?

13.	� Are you educating your students to be critical 

thinkers?

14.	� Do you have access to international experi-

ences?

15.	 Did you ever feel like the stranger in a crowd?

16.	 Do you have a clear view?

17.	� Do you think education is accessible for every-

one?

18. 	� Do you think education is affordable for 

everyone?

19. 	� Do you think education should be afford-

able for everyone?

20.	 How do you select students?

21. 	� What is your definition of an international 

classroom?

22.	 Are you able to communicate interculturally?

23.	 Are you alone?

24.	 Do you feel connected to others?

25.	 Do you live close to your relatives?

26.	� Do you need to be abroad to experience an 

international context?

27.	 How often do you need to travel?

28.	 Do others share your opinions?

29.	 Do you share your ideas?

30.	 Are you positive?

31.	� Do you practice critical thinking and freedom  

of speech?

32.	 Can you lecture in English?

33.	 Can you lecture in any other languages?

34.	 Do you speak any other languages?

35.	 Are you culturally aware?

36.	 Are you aware of social codes?

37.	� How do you greet someone from another 

country?

38.	� Do you give one, two or three kisses on the 

cheek?

39.	 Do you have friends from other cultures?

40.	 Do you have colleagues from another country?

41.	 Do you know the answer to these questions?

42.	� Do you want to know the answer to these 

questions?

43.	 Can you read Chinese?

82.	 Do you have any other solutions?

83.	 Do you know the word “Mondialisation”?

84.	� Do you think internationalisation is a product 

of globalisation?

85.	 Are you open-minded?

86.	 Can you work with people you don’t like?

87.	 How do you prepare yourself for travelling?

88.	 Can you learn intercultural awareness?

89.	� How do you know if you are interculturally 

aware?

90. 	� What is your definition of intercultural 

awareness?

91.	� Would you need to be aware of other cultures 

if you decided to stay at home forever?

92. 	� What do you consider the difference be-

tween interculturality and transculturality?

93.	 What else do you know?

94. 	 Do you like coffee?

95.	 Do you think it is necessary to be nice?

96.	 Where is your neighbour from?

97.	 Do you like to follow political discussions?

98.	 What is your contribution to the refugee crises?

99.	� Do you educate students to increase their em-

ployability?

100.	 Do you educate students for a better society?

101.	� Do you really educate students for a better 

society?

102.	 What do you consider a good society?

103. 	� Do you think it is important to reflect on your 

society?

104. 	� How would you define the word “internation-

al”?

105. 	 How would you define the word “local”?

106. 	 Would you like some coffee now?

107.	 Do you idealise home?

108.	 Do you perceive the world in black and white?

109.	 Have you already visited all continents?

110.	 What is your opinion about globalisation?

111.	 What do you think about sustainability?

112.	 What do you think about selling weapons?

113.	 Are you a dreamer?

114.	� What do you think about youth unemployment 

rates?

115.	 Are you in favour of radicalism?

116.	� Have you ever counted the nationalities in-

volved in the clothes you are wearing?

117. 	� Have you ever asked yourself where your 

funny first name comes from?

118.	� Any idea where your favourite meal originally 

comes from?

119.	� Have you ever worked in a truly national set-

ting?

250 questions

Markus Sutter, Eva Maria Knechtl and Sara van der Linden
Markus Sutter: University of the Arts, Zurich, Switzerland

Eva Maria Knechtl: Fontys Academy for Creative Industries, Tilburg, the Netherlands
and Sara van der Linden: ArtEZ University of the Arts, Arnhem, the Netherlands
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120.	 Do you like religion?

121.	 Do you accept any religion?

122.	 Is religion important to you?

123. 	� What is your knowledge about cultural dif-

ferences?

124.	 Are you aware of your own culture?

125.	 How often do you lie?

126.	� Do you know the member states of the Euro-

pean Union?

127.	� What does the concept of a free-trade zone 

mean to you?

128.	� Are you an optimistic or pessimistic kind of 

person?

129.	 How often do you smile?

130.	 Do you like the concept “I am ok, you’re ok”?

131.	 Are you in your home country at the moment?

132.	 What is home to you?

133.	� Would you like to be invited to a political dis-

cussion?

134.	 Have you ever studied abroad?

135.	 Have you ever lived abroad?

136.	� Do you prefer to eat warm or cold meals for 

lunch?

137.	 How much water do you use a day?

138.	 Are you a design thinker?

139.	 Are you rich?

140.	 Do you have an objective perspective?

141.	 Are you curious?

142.	 Are you aware of your ecological footprint?

143.	 Do you like organic food?

144.	 What thrills you?

145.	 What is your favourite theory?

146. 	 What is your definition of leadership?

147.	 Do you believe in leaders?

148.	 Do you have a role model?

149.	 Do you like to work with people of all ages?

150. 	 Do you have a frequent flyer card?

151.	 Are you an early adopter?

152.	 Do you often say “no”?

153.	 Do you say “yes” more often than “no”?

154.	 Do you like to visit the opera?

155.	 Do you like museums?

156.	 Do you like underground?

157.	 Do you like urban gardening?

158.	 What do you think about transgender issues?

159.	 Do you think education could solve problems?

160.	 What is internationalisation at home?

161.	� Do you think international is the same as 

transnational?

162.	� Do you think education needs to take place 

inside a classroom?

163.	 Have you ever heard of serendipity?

164.	 What does creativity mean to you?

165.	 Are you creative?

166.	� Have you always been creative or have you 

learned to become creative?

167.	 Do you think creativity is reserved for artists?

168.	 Are you vegan?

169.	� Have you been educated in an international 

setting?

170.	 Do you think everybody has a talent?

171.	� Do you believe art or design research is neces-

sary?

172.	 Do you like Joseph Beuys?

173.	� Which skills do you think every student 

should gain during study?

174. 	 Do you have self-confidence?

175.	 Are you afraid of Big Data?

176.	� Do you think your privacy protection is impor-

tant?

177.	 Do you consider student’s needs?

178.	� How many people, do you think, are needed to 

run a university?

179. 	� Which skills, do you think, are needed to of-

fer excellent higher education?

180. 	 What are your qualifications?

181. 	 Do your educational qualifications matter?

182.	 What are you good at?

183.	 What is your fascination?

184.	 Do you like colours?

185.	 Do you know TTIP?

186.	 Do you think trainees should work for free?

187.	 How would you recruit students?

188.	 What do you do for money?

189.	� Is a corporate identity important to a univer-

sity?

190.	 What is the perfect classroom for you?

191.	� Do you think that digitalisation can enhance 

internationalisation?

192.	� Do you have international guest teachers at 

your university?

193.	� Where do your international guest teachers 

originate from?

194.	� Do you think that all continents are represent-

ed in your organisation?

195.	 Are animals allowed on your campus?

196.	 What do you think is the purpose of education?

197.	� Do you think refugees have a right to educa-

tion?

198.	 Are you open to experiences?

199.	 Do you think it is important to educate women?

200.	 Do you think education should be for free?

201.	� Do you believe marketing strategies should be 

a part of organising education?

202.	� Can you describe the perfect work environ-

ment?

203.	 Do you care about the boys?

204.	 How do you envision the future of education?

205.	� How do you envision the future of internation-

alisation?

206.	 What makes you happy?

207.	 Can you describe happiness?

208.	� Do you think you will get the answers you 

need?

209.	� Can students of your university improve 

people’s quality of life?

210.	� What would you take into account when hiring 

new lecturers?

211.	� Do you think that universities need a physical 

place?

212.	 What are you passionate about?

213.	 Does your passion matter?

214. 	� When did you hear about internationalisa-

tion the first time?

215. 	� Do you think students in financial need 

deserve a scholarship?

216.	� Do you think talented students deserve a 

scholarship?

217.	 Can you explain your grading system?

218.	� How do you think a university should be 

funded?

219.	� Are scholarships the means to attract interna-

tional students?

220.	 Would you like to become a leader?

221.	 How do you think leaders should be selected?

222.	 ?

223.	 Do you like to dance?

224.	 Do you consider yourself an interesting person?

225.	� Do you believe that others think that you are 

an interesting person?

226.	 Do you like the questions so far?

227.	 Do you already have some answers?

228.	 Or do you have more questions?

229.	� Will your students work in an international 

professional environment?

230.	 Do you believe in grades?

231.	 Will your students need a diploma?

232.	� Do you think that creative companies value a 

diploma more than a portfolio?

233.	 Is there anything unique at your university?

234.	 What does quality mean to you?

235.	 Do you think quality assurance is necessary?

236.	 Could you describe a world citizen?

237.	 Do you like hotels?

238.	� Do you experience local culture when travelling?

239.	 Do you believe in lifelong learning?

240.	� Do you think education should be perceived as 

a goal or a tool?

241.	� Do you think artists should be formally edu-

cated?

242.	� Do you think internationalisation at universi-

ties is necessary?

243.	� Do you believe internationalisation of higher 

education exists?

244.	� Do you think artists and designers have a 

social responsibility?

245.	� Do you think artists should be paid for their 

exhibitions?

246.	 Who do you think has the power?

247.	� Do you think the professional title “designer” 

should be protected?

248.	� Do you think art should be subsidised by the 

government?

249.	 Do you like the unexpected?

250.	 Do you practice what you preach?

The first person to answer all the questions will 

be invited to a special three-course questioning 

dinner at the next Cumulus Conference. Please send 

your entry to: lumberjackgirls@gmx.ch

Disclaimer: This questionnaire represents personal 

questions of the authors based on their experience 

of internationalisation in educational institutions. 

Therefore, it should be noted that this essay does 

not represent the official opinion of the affiliated 

educational institutions in any way. All rights are 

reserved to the authors.

Many thanks to Julian Gregg, University of the West 

of England, Bristol. 



Page 94



Bearers of Internationalisation: A collection of articles, personal 
thoughts and research reports presented by colleagues working in  
the field of internationalisation in the very many different capacities  
of exchange coordinators, international officers, policy makers,  
directors and teachers. “Internationalisation” within the art and  
design education is a collective effort across all levels within an  
institution keeping in mind that the students stand at the centre  
of everything that we X-Fileans do.

�CUMULUS THINK TANK
�The Cumulus Think Tank publications are created and supported by the  

Cumulus the International Association of Universities and Colleges of Art, 

Design and Media. The Cumulus Think Tank is designed to facilitate  

gathering and sharing of know-how and experience of academics, students 

and staff in collaboration with partners and other professionals in art, 

design and media.
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